Strand A: Heritage & Identity
Community Interactions

- Mow .
siatrin i : """H'l'n,l-lp " 5
/ o |
1 L F .
Yy £
1 h, NS .
I!'—.?".'"‘] !.h',
¥ / ' . i }
(! i 3 '-.'l' e o .||'_- T -
il Reseried
f r i "] -
|




Blended Lessons

Lesson 3: Why do People live in Certain Communities? Timeline:
rade 5 fions: A33 2 periods
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Full 3-Part
Lesson Plans

Timeline:

Lesson5: What Are Treaty Territories? 1 period
Grade 5 Expectations: A1.3, A2.3, A2.4, A3.3, A3.5
Grade 6 Expectations: A2.1, AZ.3, A3.]

Materials:

*Online Video: What is Wampum?
“Website: Map of Ontario Treaties & Eeserves (Govemment of Ontario)
« Online video: The Wampum Belt: A MNation to Nation Relationship
Supplementary Information:

» Two Perspectives on Treatiesstudent text » Traditional Treaty Territories

Links To

* Land Treatiesin Canada map

Getti
» Askstudents to think of a time when they
they “pinky-swore” to be best friends with
borrowedmoney from an older sibling. W
[Hopefully, it symbolized their promise to h
» Explain that when Europeanpeople beg
governments. These govemments found |
land for hunting, gathering, and fishing.
Europeansettlerstolive on, and for the fu
Indigenous peopleswith promises Thc:f th

« Askstudents to watch the video /
learn about how the wampum belt symb
they made with others.

Wo
Ask students if they know anything about
school/community stands. Ifthey do, ha
information.

Explain that today students will have tim

which the school/community stands. You can either do this as a whole class activity using
an internet-enabled projector, OR by having students work in pairs or groups using tablets.
Have studems access the Mc:p of Onfc:rlo Trecmes & Reservesfor Ontario:

/ - = ves. Ensure that they have
the school 5 c:ddress to |nput and Thevwnl be able to locate the relevcmf information.
Distribute the Iraditional Treaty Territories student sheet and have students complete.

A

|FTHEY MIGHTHAVE A COPY OF THE WE ARE ALLTREATY PEQPLE TEACHER'S KIT. This kit has
many amazing activities that would help you bring this topic alive for your classill

Reflecting & Connecting
* Explain that many organizations, such as the Girl Guides, now begin theirmeetings with a
short acknowledgement of the Indigenous treaty temitory on which they are meeting. Your
school board almost certainly begins their meetings in this manner, and you might want to
share this with your students.
* Asaclass, create a acknowledgement that can be read at the beginning of school events,
such as assemblies. Check with your principal before using it!




Big Ideas....

Big Ideas

Looking at the “big ideas” of Strand A for both Grade 5 and é makes it easy tosee
the commonalities between the fwo grades. |f also makes it possible fo combine
them to create mare comprehensive, yet easily understood, big ideas:

Interactions can be
positive for some and
negative for others.

We must be aware
that each group has
its own perspective or

interrelationships.

Grade6

Different groups may
experience the same
development or event
in different ways.

Many different
communities have
made significant
contributions to the
Canadian identity.

CombinedBigldea

Members of different
communities may
experience an event
in different ways.

Every community
brings its own point of
view and unique
contributions to the
Canadian identity.

We are learning to
describe how every
community

experiences both
conflict & cooperation,
which contribute to
the Canadian identity.

We are learning to
investigate the various

Cooperation and Significant eventsin Every community . .
conflict are inherent different communities experiences both p°|nts Of views and
aspects of human have contributed to conflict and H H 1

interactions and the development of cooperation, which unlque con!rlb.‘"tlon's io

relafionships. that community and results in experiences l|‘he Canad|an |den‘h1'y
of Canada. that have helped o
develop that mCIde by dlffereni
community and the spe
COUT’TV\,". communl*les

We are learning how
to identify how
members of different

communities may
experience an event
in different ways.
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U Three Part
Lesson Plans

What is the “Canadian Identity"? COREL)
How Do the Features of a Community
Contribute to Its Identity?

Why Do People Live in Certain Communities?
Where Have Canada’s Indigenous Peoples
Lived?

What Are Treaty Territories?

. What Are Primary and Secondary Sources?

How Do Maps Show Patterns and Trends?
What Are Interrelationships?
. How Have Canadians Solved Problems?

0.What Makes An Event Significant?

What Are Causes and Consequences?

2. Why Do People Have Different

Perspectives?

3. Whose Perspectives Are Loudest?

I4.Métis and Inuit Peoples
Culminating Event: Let's Debatel




Student-Friendly Texts

Winnipeg: Gateway to the West

Every community has features that make it special or unigue when compared with
other communities. Let's see what this city of 817 000 people has to offer!

Month Average | Average Add
e Climate
High Low Winnipeg is oftenknown as re S s e s
“Winterpeg” due folts \on& cold
January -10.1 -18.1 ® GRADE 6

Which § is Best? i 4
February 79 168 Ich Source |s bes History Text (Second{

Communities change and grow aver time. When Source) °
March 0.0 3T we study these changes we can see patternsin There had been enor; 2023 Rev I s e d
the growth of a particular community. Which of "

Aprl 100 0.4 the following sources would be most helpful 1o changes on Roslyn R

[(eCIHITH] [(eCIHITH]

May {721l 6.4 undersmn.d twow Winnipeg gre.w overthe years? Is'igzeo]rf\;?g.elenr:?\g;\:\? L’:ee E x p e cTa T i o n S
June 230 13.0 Municipal Records (Primary Source) houses on the street: R 912
July 26.7 16.5
August 254 150 ?m "“"LIJ‘"“
September 20.2 9.8 }\;‘, e
October 108 24 E“ i e e e T e R R e
il O = = Toronto & Montreal’s
December 8.1 =| 805 1909 b . sge
——— i i e Jewish Communities

Many years ago, Jewish people started coming to Canada as newcomers and settlers.
They were looking for a new home where they could be safe and feel free to practice
their religion. Let's talk about their journey and experiencesin two big Canadian cities,
Toronto and Meontreal.
InTeronto, the first Jewish immigrant, Judah
Joseph, arrived in 1838. More Jewishimmigrants
began moving to Toronto during times when they
were being treated badly in their home countries.

Photograp§

These photographs show Winnipeg In
from these picturesz What has

Jewish people created a vibrant community. They
started building homes, schools, and synagogues,
which are special buildings where Jewish people
go to pray. One famous area where many Jewish
people ived is Kensington Market. This -
neighbourhood became a busy spotwhere -

people could buy all sorts of things like food, KenangfonMarket Torontfo
clothes, and more!

Winnipegis home to three mainrivers: the Assiniboin
waterways have always been important features of t
Provided fransportation forearly Indigenous group
amengst each other
Also providedtrade routes forthe fur fradersand e
Provided water for the farms that developedin the|
Havebeen the source of major floods throughout
Set the framework for many of the streetsin Winnip|
perpendicularto either the Red or Assiniboine Rivel

L —ccnca

Jewish immigrants began settling in Montreal,

built houses, schools, and synagogues. One
popular area for the Jewish community was called

Mile End. Even now, you can find delicious bagel

shops and delis there, serving traditional Jewish
foods.

Being new in Canada wasn't always easy.
Sometimes. Jewish settlersfaced unkindness from
people who did not understand them. They were
unable to getsome types of jobs because
businesses would not hire Jewish workers. Butthey
1 JewishFoodBank Montredl continuedtoworkhardandsupport each other.
Ovwvertime, these Jewish communities grew stroanger. They started their own businesses, became
leadersin their cities, and helped make Canada a better place. Today, we can see the lasting
| impact of Jewish settlersin cities like Toronto and Montreal. Their story teachesus how

important it is to welcome everyone andlearn from each other.
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1 oreator of Canadian
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Concepfts of Social

Studies Thinking

Causes & Consequences

* Anevenl that makes ofher things happen
+[s clearly related to the event
*The eveniwould not have o
cause
*[s important to the degres o
that followed

Consequence

« A reaction fo o cause Relevance: (Who needs to know about
«Can be positive or negatfive the event?)

= Can be minor or very seriow A relevant event

* Can affect only one person e ; - helps people
*Can be immediate {last onh : - understand a

" community’s past,
r ] r W
and/orlong-asting (for a ve Casand B NN

Immediate

. Impact: Who was affected? How long
onsequences

did this eventhave an effect?

Consequences: How serlouswere the
results of the event?

ntcaused great harm o the environment.

ntcaused tt =1 ntic 1
- nfcause flic communif
members. :
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Nome:

Every few yearsthe federal guven’.mer\( asks Ca
help the govemmen’r {eqrn more aboutthe pgpulchonaf the couniry; People
questions about things suchas fheir age: jeb. ethric orighn. religion. andplac .
govemmenl then arranges the inforrmation ty province o temitony. and then by cities, fowns.
and vilages- Tnis helps the goven’\mem know which areas are getting laraer and smaller. s°
fney can use 1a% money as wisely 3 possiole.

in2011 the following intormation aboutwhere ndige(\ousPeop esReseres werelc:cmed n
the countty Was released:

You can use inis '\r.iorma\iorym create athematic map of md\genousPeaplea geservesin
Ccaonada.

1. Onthemap ba\ow,v.lr'tr:\he number of reservesfor eachprovince and territory.

7. Youwiluse colour 1o sow 8N approdmate range of resere data on this map: Assign d
colour for pacnrange- For example. prow‘\cemen’i\ories that have petweent and 5
resenes could ol b& plue, while those petwesn 51 and 100 reserves couldbe red. ou

candecideon your own range f data, QR usE the chart pelow!

3. Lightly colour the map below according fo your key-

3, Onceyol ore happy with your map, redo it in good torm on e soliowing POgS:
including your own Key-

5. Choosedn uppropﬁc!a fitle for your hematic Map-




Focus on First Nations,
Métis, and Inuit Peoples

Inukjuak Families Moved to High Arctic @ T Ferspeciive: on Treaties

Afrealy is a formal agreement between two groups of people. Almost all of Canada’s
land s covered by traatles mode between Indigenous peoples and the Crown (Tha
representatives of the government). Treaties are legal documents.

When Indigenous Peoples and govemment officlals met to make a traaty, they had
very different views about what land use and treaties meant.

Indigenous Peoples Settler Government (Crown)

Early Contact Through an Artist’s Eyes - #2 s me‘f‘m I be the.[aropert\;
ofa person, a hi.'hlrth‘.‘n, ora

Champilain Trading with the Indians government.

Treaties (signed papers) are not
sacred, and they canbe
changedin the future.

1]

k| Paymenisfor signing treaties were
seen as payment to Indigenous
peoples in return for them seling

o

their lands fo the Crown.

Between 1953 .
and 1955 the e
Government of -
Canada moved T
7 Inuit families (92

people) from

Inukjuak, Quebec

to several places

in The ngh ArCTiC- Whot dao you think i hapoening in this scens?

figenous people had agreed 10 share Their
entwould pay the Indigenous peoples, and
eoples. Thisland could not be owned by the
Twere sel aside for the use of Indigenous

¢ would be able to continue to hunt, fish, and
wever, often reserves were not good for
imes Indigenous pecples had o ask

“Indlan Agent" In charge of the reserve.

vve not always been honourad by Canadlan
jpve asked the courts to setfle the land claims

Whose perspeclive is most evident in this piece of arl: First Maticrs European
bBalanced

What evidence do you hawve in ta support your answear®

Evidence from the Artwork Background Knowledge




Graphic Organizers
and Student Sheet
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Assessment of Conversation During a Knowledge Buiding Circle |

Knowledge Building Circle:

s 3 ‘1I|._I[_‘L,|IIIE

’lr'l;—w‘H;—?pv'r' ing the u

and for sfudents to
'ri; |J||Jn -base
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ouilding
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50 how can you assess the rich convesation betweean)|
circle? By kespingin mind the leaming goal(s] and su
heart of the discussion. you can take Jof nofes of
jotnofes canbe referenced later os you orepore forrg

ntervews,

1tis helplullor s enviden
notes during these discussions.
for both types of asze fto be noted. Please note
[and yourselfl!) of the leaming goal and suc cess crite
evidence of as you record your note

Conlen! Knowledge
Expeclalions:
Bl and B3

»up to share their speciali;
cfupon the

ilh

Assessment Tools

Assessment & Evaluation - Agplicaﬂon

Mame:

. Leaming

Goal:

We are leaming to
gatherinfarmation
from relicble
primary &
secondary sources.

Debate Jot Notes: Inquiry Skills Assessment

We are leaming to
interpret & analyse
information about
a community issue,

We are learming
to evaluate
evidence about
different
perspectiveson
an issue,

Success
Criteria

| can:

find at least
primary source of
nformation about
my community
ssue.

find at least 1
secondary source of
information aboul
my community
SSLIE.

lcanr
where | found "n\,-
sources of
nformcition

I know if
have collected
enoughinformation
on my issue to
understand it well.

| can:

identify the
most impertant
information from
my primary and
secor“dr::r,f souUrces

_ determing il a
varety of
viewpaints are
representedin my
sources of
information

organize my
information clearly
on the Debate Jot
MNotes organizer

| can:

make
judgments
based on the
nformation |
have gathered

identify the
point of view
represented by

infarmation

__ takea
position about
my ssUe and

supportit with
the evidence |

have gathered.




Community Features: 1
i ] Ansrw

nthe Video
column

of the Eastern Woodlands (5)
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Feature Video: Iroquei

People of the V

The Iroquois used
and bark from thg
make longhouses
palisodes to protg
vilages. They alsg
wood to make th
heated theirlong
cooked their food

The Iroquoi ate [is
caughtin nearby
streams. They use
antlers from a ded
took that they usg
arrowheads. The'
animal skins.

Wildlife

Men used wild pid
found in the woo
ropes. Women pl
harvested crops.

Chat Station - Teaching Notes

Here are some “talking polnts"” for

to them during the whole class discussion.

each of the

chat statlons. Youmay want torefer

1 Invkjprak Families Moved to
High Arctic

Tne Canadi an ¢'twias concamed that

Qo rem ﬂer- had =nc-:v'-:;|e-“ ll-= Inuiffo
on Irading posts forincome

ur frade started 1o fail, the [nuit
had ne furs to trade for the ammunifion &
other supplies they would need to hunt
trodifional feods. They often had litile
food as aresulf,
The 'IOwEH’:I‘I‘ﬂni el 85
£ I :rin hﬂ;-—gh
and thal they could come bock
juak at ony fime.
smrnunities wers too far north
for the carbou and other onimals the
It would normalty hunt,
The weatherwas Ml harsher.

2 Foodin the High Arctic

ironment in the Arclic s not
= for farming, so the Inu o't
grow their own produce, buf must buy it
The en vIr:”ner- I no wlﬁbl—'- for fam
olmmediate

With climale char dilional loods
such as caribbou are harder lo gel.
Inuit require supplies to be shinped north
ta theirlocaol stares. Thisis very expansive
and the costls passed on fo the
CONSUMET,

Many Inult p-vpl:-"q e our.: tmuch
cheoper 1o org

Prime. which h

3 _ Educationin
Indigenous Communities
Mest Indigen ommunites have alocal
elementary schoal,
fIng us communities do NOT
i hoaol.
howant to go to high school
to another community to
from home. They ve as borders
) milies.
een 2000 and 2011 =leven Ingigenous
high scheol stude ving InThunder Boy
died under o vo fcircumsiances.
Thunder Bay police didn’t always
begin an immediale investigation. Famiies
were upset as they felt thelr chidren were
(=l 1 as not warthy of police fime.
Fomllles often came fo Thunder Bay to start
thelr owm Investigations
es5tinto the deatns made
s aboul how 1o
on al lldlk

Resig

Traditionoly Firsd
children kearme
As Conaclo beg
tnatindlgenous
rmusl be ol
culture
Govemments b
Incligencus chil

" The Fur Trade of New France: Change for theBetter?

Pros & Cons POSSIBLE ANSWERS_

ully in order o
formetion ¢

xermples of cooperal
" ond examples of confi

sehook” fo lea
tihe =
Stuclents wana n|

Cons [/_/‘]]
f

traditional nam
Brothers & sstery
Children could

Children v

har: uge of goods

helping one onother
compensation
Canadians,

Before the arrival of the Europeans,
First Naotions people froded amongst
themselves, trading things they had
E e lots of for things they needed

i When the Fur Trade began, it was
meant ta be the respectiil exchange

Prior to the arrival of the Europeans
First Nations groups troded amongst
themselves with the geal of groups

First Nations and Europeans had
conflicting views on land ownership
First MNation- European Tredhies

< First Nation groups thought
they were agreeing to
SHARE the land

& Europeons thought First
Mations groups were
ogreeing fo give up their
rights to the land

< Tredties restricled First
Nations peoples from
maving freely and using the

lond as they wished
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