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Student Friendly Tests

Where is the Canad
The Canadian Shield
Nunawut, Manitobd
Labrador. I1is a horseshoe shape around
of huge rocks that were once mountains.
withrivers, streams and wetlands {very we
and uplands (hilly areas).

What is the climate of the Canadian Shield
The Canadian Shield Is a very large areq, s
far north there are long winters, and it can
short and warm. Inthe southempart of 1
Summers are warm and humid.

What resources are found in the Canadian
The Canadian Shield has many resources!

Forests
There are many forests in the Canadian

Canadian Shield

Capital City:

British Columbia

Title of Government. Legislative Assembly

Government

Provincial Representation: IMember of the Legislative
Assembly (MLA)

Current Premier:

Strand B

Geography
Size: 922 509 km?

Population: 5147 700

Located: On Canada’swe

st coast

|| Hudson Bay Lowlands

The Hudson Bay Lowlands go
along the coasts of James
Bay and Hudson Bay. They
consist of muskeg,

Great Lakes -
St. Lawrence Lowlands

The Great Lakes-St. Lawrence

Appalachians

The Appalachianregionhasa

Lowlands are asmaller region
in part of Ontario and
Québec. The land here islow

mix of features. There are the
low mountains called, of
course, the Appalachian

Shield. Trees are used for lumber,

and flat, with same hilly
paper, and plywood

areds.

permafrost, rivers and
streams. The area is so wet
that trees don’t grow very
tallhere.

Mountains. It clso has plains,
flat uplands and marshy
lowlands. This region borders
the Atlantic Qcean.

Features:

» Large forests and mountains
+ Ancient rainforests

« Pacific Ocean

Hydro Electricity
Dams are built on big rivers torun
turbines. The turbines make electricity

Attrq

The 2 Most Important Facts
about the Region

Glossary

Foothill: a low hill at the base of a mountain or mountain range

Grassland: alarge open area of land covered with grass

Lowlands: land thatis lower than the areas around it

Mountainrange: a series of mountainsin aline connected by high grounds
Muskeg: a swampy area of water with lots of moss and stunted trees
Permafrost: a thicklayer of soil that stays frozen all year

Plains: alarge area of flat land with few trees

Tundra: a cold area of frozen land with no frees

Uplands: an area of high or hilly land
Wetlands: land where there is much moisture in the soil

Regions of
cncda
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%o °
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Blended Learning

Lesson 2: Mapping - New Communities !
Grade 4 Expectations: A2.3 Grade 5 Expectations: A23 1

Materials Required:
Political Map of Canada (either use alarge class map OR display the one included in this

resource) = Populations of Métis People in Canadian
« |nuit Regions of Canada map Cities map

Mapping Inuit and Métis Communities sheefs

Getlting Started:
Display a large poalitical map of Canada and discuss the featuresit contains
(divided by provinces & territories, colours used to differentiate, etc).
Ask studentsifit gives any otherinformation about our country. What information
is missing? (Compass rose, name of capital cifies, highways, efc.)
What are some other types of maps have studentsseen? You may want to have

stfudents browse atlases (eitherbooks or online atlases) as a method of having
children realize that there are many different types of maps
Working On It
TEACHER NOTE: The tents on the Métis map show where that group can be found in
Canada. The different sizes signify the relafive Métis population size in each area.

Cne at a time, display and/or distribute the Inuit and Métis maps of Canada.
Ask students fo discuss these maps. Have they heard of Canada's Inuit and Métis
communities? What do they know# Ifyour students knowlitfle about these cultures, explain
that in addition to the First Nations communities they have learmned about previously, that
there are two other Indigenous cultures that they will be learning about. The Inuit live
primarily in northern Canada, while Metis people are primarily in the westem provinces, but
some live in Onfario and Quebec.
Ask students fo consider the wildlife that is shown for each culture. What does this tell them
about how these cultures may have orstill do live?
OPTIONAL: either place students in grade groups (make 2 groups, one for Grade 4 and the
other for Grade 5) OR place studentsin pairs (each pair consists of a student from each
cde). Allow students time to discuss what they think these maps are telling them.
& the Mapping Inuit and Métis Communities sheets to each student and explain
ey will be creating a map that shows BOTH Inuit and Métis cultures. Read overthe
ructions together and answer any questions students may have.

Reflecling & Connecting:
Discuss the animals that live in your environment. How are these animals valued in
the community? How may they have been valued in the past? Help studentsto
understand that in the past people have depended on animalsin their
environments for clothing, food, and otheritems important to the survivalof a
culture.
Have students discuss how the animals found in early Inuit and Métis communities
were the same/different as other societies they have explored. Youmay want fo
use a Venn diagram for this purpose.

Grade 5s focus on Canada's
Indigenous and European communities prior

to 1713. The foci for both grades are
inferactions and relationships



Blended Learning

Maferials +  Province/Territory student texts (DON'T make class sets of all

these texis; just make enough so that each students gets a
copy ofthe set for his/her province crterritory.)
+  Ontario student text fo use as a teacher model.

Getting Starfed

* Use the Ontario student text as a model, and if possibly projectitonto a
whiteboard.
= Discuss the differentways information can be presentedin a non-fiction text,
and look for examples of these In the text.
» Maps
> Photo evidence
# Charts and/or graphs
> Bulleted lists
= Pay particular attention to the “Great Lakes Shipping” Issue of the text, as that
is the topic I've used as an example for the culminating project!

Working On Tt

+ Glve eachstudent (or group of students) the student texts for their particular

province or territory. Mote that there are THREE different issues for each

province or teriitory. Decide ahead of time whetheryou want studentsto

look ONLY at their particularissue. or to read about all three issues.

Explain that students will look at the texis for different purposes:

» Grade 4: Whatimpact can human activities have on the natural
environment?

* Grade 5: How have govemments been involved in this environmental
issue? How have Indigenous groups been involved?

Allow students time to read their text and, if possible, discuss theirlearning

with thelr group or a partner.

Reflecting & Connecting
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Knowledge Building Circle: Bring studentstogetherto discuss the following
question:

How has the environment been affected by human activities, and how have
governments, Indigencus pecoples and citizens been involved?

**ou may want to have each group share their learning with the rest of the
class, time permitting. 1t is this sharing that “builds knowledge” amongst your
whole class, without every student needing to read orresearch about each
individuol topic.
P\ecse Note: | have not included the names of the Premiers
1 in the province and territory sheets, because these names 1
* will change with each election. Youmay want to simply .
I \write in the name of each premier yourself, or have students |
1 research to find that information.

Teach ONE lesson to both grades. Grade Uus
focus more on the relationships between
humans & the environment, while Grade 5s
explore the role that government plays in
dedling with environmental issues!



Mapping Activities

Features of Political Maps

A political map shows the boundaries between countries, provinces,
ferritories, and municipalities.

Title Scale
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"7 Legend
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Lake border

Map of Canada - Version 2

Name:

Label the parts of Canada that you know. Youmay use the short forms below.
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3=ParT Lessons

Grade 4 Expectations: Al1.2 Al.4

Lesson 9: Daily Life/Organizing Information
Grade 5 Expectations: A3.1

+ Optional: Online video - Angry Aztecs Historical Masterchef
= Daily Life Fipbook Templates

Materials Required:

All Student Texts

+ Askstudentsto fumn to an elbow partner and discuss how the daily life of people in

Getting Started:

erials |

Lesson 3: Signi -
Grade 4 Expectations: A3.3 A3.4

Grade 5 Expectations: A3.4 A3.5

Materials Required:

Historical Significance poster Metis in Early Canada student texts
Inuit People in Early Canada student texts + Important Things About the sheet

Getting Started:
Quickly have students discuss with an elbow partner the following question: What is the most
important thing about our school (or in our classroom) this year? Allow them 2 minutes to share,
and then have each pairfind another pair of students to discuss this with. As a group of 4 have
them share thelrideas, and then come up with the characteristic or event that they ALL agree is
the most significant.
Have one student from each group share theiridea, and then explain the rationale for that
choice.
Record the criteria students give for determining the importance of their chosen event or
feature. Wasitimportant because everyone inthe school was affected? (The school gym is
closed for months because of a fire.] Because it only affected asmall group or individual, BUT
the event may have been life-changing for that group or person [ie. A studentwasin a very
serious accident]? Orbecause it “tells astory” about the school or classroom (ie. A cultural fair
at the schoaol shows that students come frem many different backgrounds)#

Working On It
Introduce the concept that histerians have te decide what is significant {impertant] when they
write about the past. To help them. they use certain criteria: Relevance, Impact, and
Consequence. Refer to the Historical Significance Poster,
Have students decide where their own criteria for “Getting Started™ might fit in with the poster.
For example, a gym that is closed to all students might be significant because almost every
stuclent in the school is affected (IMPACT]. However it could also be argued that it wasn't that
significant, because while students couldn't do indeor gym activities, it was enly an
aggravation but it didn't cause any permanent harm (CONSEQUENCE].
Explain thatstudents are now going to be reading abeout Inuit and Métis communities of
Canada. and determining the relative importance of various features of those communities.
Put studentsin grade groups of 6. In a perfect world, you would have 24 students: 12from
each grade. That fantasy would allow you te have twe groups per grade. The Grade 5 groups
would each have one person in each group responsible for one of the Inuit topics, and Grade
65 would be responsible for leaming about the Métis. But then again...reality.
Tell students that they are to do the following:
. Read their own texts and decide what the most important feature of their community is.

Share that feature with the rest of their group.

Participate in a small group discussion with other members about what they feel are the

three most important features of the community

*  OPTIOMAL: Have students complete the “Important Things About the "foran
assessment piece.

Reflecting & Connecting:

As awhole class, have students share what they felt were the key features of the two communities
they have examined.

= What made those features so important?

* Howwere these communities the same/different from those studied earlier?
Hopefully your students will have focused upon the impertance of the natural environment to both
of these groups. This realization will help them in the next lesson, when they will have to begin
thinking about how the Indigenous relationship with nature changed with the arrival of European

rials

Student maps from Lesson 2

Political IMaps Anchor Chart from Lesson 2

+  Chat Station maps (one set only]

+  Political Map student worksheet (class set)

+  Chat Station Discussion Points (teacher copy only]
«  Political Map Answer Key

«  Since Time Immemorid video
»  Chart paper & markers

*  Teacher references: Indigenous Governance Structures
«  Optional Environmental Stewardship & My Inquiry Tssue

Getting Started

+ Ask students to think about how Canadais seen by the world. If students
don't bring it up. talk about the size of our country and the many natural
resources that Canadais known for.

Discuss the meaning of environmental stewardship (the responsible use and
protection of the natural environment].

Explain that students will be watching a video about how Canada's
Indigenous Peoples have been stewards of the envirenment for hundreds of
years.

+ Show students the Since Tme Immemorial video.

Working On It

+ Afterwatching the video, ask studentswhat they already know about
Indigenous beliefs about the word. (They will have had some exposure to this
in Grade 3, with the Communities in Canada unit, where students explored
howv First Nations “lived in harmony with their environment™.] (Gr. 3 Exp. Al1.2)
Optional: Make a brainstorming web of the different ways the Ta-a-Qui-Oht
peoples practice stewardship. (For example, becoming “Indig 5
[¢ rdians” with The Natu servancy , or carefully ensuring that frees
chosen to be cut down for cances are not home to endangered species.)
Explain that the federal government has a duty to consult Indigenous peoples
befare taking any action or making any decisions that could affect them.

This is meant to preserve the treaty rights that Indigenous peoples were
promised throughout Canada's history.

Explain that Indigenous peoples have their own governance structures, such
as band councils. For yourreference | have included a page on Indigenous
Governance Structures that might be helpful background knowledge for you
in this discussion.

Ask students aboutways that THEY are environmental stewardsin their homes,
school, or community.

Allow students time to work in groups [orindependently) to considerthe
environmental stewardship possibilities in their inquiry projects, choosing 3 that
they think are most useful.

Either have students share theirideas orally, or use the Environmental
Stewardship and My Inquiry Issue page.

Reflecting & Connecti

+ Iffime permits, infroduce students fo the Natu
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Varietry of Activiries

CE 0 CE
3000 2500 2000 1500 1000 500 500 1000 1500 2000
BCE BCE BCE BCE BCE BCE CE CE CE CE
A - Azlecs 1325 CE - 1550 CE D - Ancient China 500 BCE - 220 CE
B - Six Nafions 1100 CE - 1722 CE E- Ancient Rome 450BCE - 476 CE

C - Medieval England 1066 CE - 1485 CE  F - Ancient Egypt 3000 BCE - 250 BCE

.+ CUT ALONG DASHED GUIDELINE
= Cut around each rectangle
« Read the societies and dates above.
« Glue the rectangles under the proper dates.

Danielle Knight (Study All Knight), 2015

Cavuse & Consequence

Nome:
~
Cause: an action or condition that contributes o a result
Consequence: an oulcome that results from actions or conditions
J

Think about the environment of the early society you are studying. What causes and
consequences can you find?

Circle the early soclety that youare sfudying:  AZTECS or SIX NATIONS IN CANADA
Eventssometimes occur as a result of people interacting with their environments.
People take actions that lead fo cerfain events. Sometimes people actin
response to the conditions in theirenvironments. Other times the environment
changes in response to human actions.

Possible Causes Possible Consequences

rand

Hleow [De

Suprvive?s
Tt Page

Timeline
wonderings
Envircnmental Features
Beliefs and Refigions

~ Geography

Secieclies

Flipbook

Religion and Spirituality

Stations

A Jusss Proaching 1o she Indians

What questions do you have about
whatis happening in this drawing?
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Varietry of Activivies

Environmental Stewards

Name:

y Issue

My Inquiry Issue:

Anenvironmental steward is o person who takes action to protect the plants,
animals and physical environment of his or her community.

Humans use resources from the environment 1o

* Create energy (fuel) 1o run our homes, businesses, and vehicles.
« Eat (we eat plants and animals)

« Drink.

* Have fun (boating, reck climbing, eic.).

« Create medicines.

+ IMak

The res es5 are
used uj

To hel o
protec

Think about your inquiry issue. Think of 3 different things 1hat people can do 1o be
environmental stewards about thisissue.
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Assessment Tools
Strand A

n n
Presentation Rubric Calse & Consequance
NG Moare: Possible Responses — SIX NATIONS
Cause: an action or condition that contributes to a result
Categories Level 1 Level 2 Level 3 Level 4 . »
Consequence: an outcome that resulfs from actions or conditions
Knowledge & = Showsa - Shows some & 5”‘0‘"{‘ + Showsa
Understanding limited understanding consideralble thorough - N - -
understanding of the key understanding understanding Think about the environment of the early society you are studying. What causes and
of the key facts of the key of the key consequencas can you find2
bacts % iLhes soma Learning Goal & Success Criterla N
. I t - A
ilzsvgxost na :Zi::ct]:lﬂary (Knowledge Building Circle) re stfudying: AZTECS or §SIX NATIONS IN CANAD,
vocabulary from unit. Date: ult of people interacting with T8 e =TS,
from unit e b certain events. Sometimes people act in
Conlent Learning Goal: Inquiry Skill Learning Goal: Eir environments. Other times the environment
Thinking = Interprets, = Interprets, pctions.
evaluatesand evaluates g =
analyzes data analyzes dd Possible Consequences
with limited with some
i i Success Criteria Success Criterla
sffeciivenss sftectivans . People were able to huntthe
I ~ | animals for food and for
ared. | clothing.
Communication | - Expresses & - Expresses &
organizes ideas organizes idg
and and Nom Mam:
information information
with limited with some
effectiveness effectivenes:
* Communicates | = Communicd]
:’u’é‘IZTC’Z';'Mh :J;gf;‘;:’;l lvpes | Pecple made fools such as spear
limited sorme Nom: LAEm: points and knife blades from the
effectivenass effectivenes: stone.
Application + Makes - Makes Mo Morm:
connections connections|
within and within and
between between 2 H
contfexts with contexts withy pvide |I‘-OIQEF:OLJS P%OD'GS groups
firnitect some roups wlthiaded with each other. They
effectiveness sffectivenssy | nom: Mom: Hto would trade something they had
lots of for something they had
ittle of.
Mem: MNorm: & sCorne




Asges%qrn%@t Tools

Map of Grade 5: Governments and Economic Sectors
Name: Answer Key
) Each level of government is responsible for different areas. Each areais called a
1. Label each province and termitory. Youmay use the short forms of the names! “Ministry” and the Prime Minister chooses a Member of Parliament to be in charge
of each ministry. For example, tThe persan chosen 1o be in charge of issues related
British Columbia Alberta [AB) Saskatchewan | Manitoba [MN) QOntario (ON) to "weterans” (people who have served in the military) is called the Minister of
(SK) Veterans' Affairs.
ébec (QC) | Newfoundiand | New Brunswick | NovaScofi Prince Edward
Québec(QC) &i;vbfggor?QL] i [QJBTSNC ov[oNS:]:o o rl:;%?d [;,VEC]" 1. Read this list of some of the ministries of the federal (Canadian) government.
- - 2. Print each Ministry under the type of Economic Sector it fits best. NOTE: YOU
VU g — . s o MAY END UP WITH ONE EMPTY BOXIl

C Grade 4
E Exit ” Gr.4: Canada's Capital Cities - ANSWER KEY
ame:

TiCkE'l' Name:

Match the province or territory with its capital city.
1. Label the Compass Rose withletters Alberta Yellowknife
foshow the directions. British Columbi Québec City
o= Manitoba Victoria
<] —_— New Brunswick Igaluit
Newfoundland & Labrador Toronto
o i — — Northwest Territories Fredericton
' Oggﬁ]i%ﬁz plr;ﬁﬂcs n‘::g" elyto Nova Scotia $t.John's
Nunavut Winnipeg
Ontario Whitehorse
-_— Prince Ecward Is| Halifax
Québec Edmonton
Saskatchewan harlottetown
Exi1 Grade 5 Yukon Territory Regina

Name:

Ticket

Fill in the blanks using the words from the box below.

Saskatchewan easst  north |

G
{;
This map shows North America, which ~=yTa /
is one of the continents of the world. A

Prince Edward Island west  Nunavut

Itis made up of 3 countries, Mexico, 1. British Columbia is on the _west coast of Canada.

Canada, and the United States.
2. Nunavutis north of Manitoba.
1. Labsl eqetviorine countries. 3. Prince Edward Islond is the smallest
2. Colour North America so that SIS
each country is a different colour. p .
4. Saskatchewan is between Alberta and Manitoba.
5. lqaluitisthe capital city of ___Nunavut
6. Québecis east of Ontario.

Answer Keys
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minaring Projecers
Strand B

— o L )
Grade Y Strand B Culminating Project ( uI m I n q f I n
Name:
Q L-IH'|U"I| environment affects industry I esen a Ions
Q
O Descrk
to protect the e
Categories
Knowledge of
C
Thinkin|
(Planni Itis important that Canadians leam about the issues affecting the environment.
Sk.lls;l Choose ONE of the projects below
Your project must:
¥ Include information about how the natural environment affects industry in
your assigned province or termitory.
Communicd v Explom how humgo actionc houe b oot
(Expressill | i ——
of Ided protect the ¢
«  Standard l 5 I | oec I s
o « Includes
(Makin| of inform Itisimportant that Canadianslook at many perspectives on environmental issues.
Connectid « Clear titl They need tobe aware of how to affect these issues.
Choose ONE of the following projects below.
+ Includes
»  Student Your project must:
¥ Explain what the environmentalissue is and why itis important.
v Describe what 1 or more levels of government have done about the issue.
v Describe atleast 2 actions you feel government (s) should take to improve the
Issue further.
¥ Includes atleast 3 different perspectives on the issues.
v Describe how Indigenous people are involved in or affected by this lssue.
. Bll Poster Scrapbook X
* Nust be | + Standard Bristol board size. | + Cover has a meaningful
* Must be + Includes at least 5 pieces fitle, with student name
format. of information. + Has ot least 5 pages
- Front fol « Clear title. + Each page has at leost 1
fitle and + Includes words and images picture
* Must hay « Student name on back + Each pages has at least 3
written td sentences.
+  Informati
paragrap
least 5 in|
Report Cube
« At least 5 pqmgmphs +  All six sides of the cube
+ At least 3 senfences in each must be filled with
paragraph. information.
+ Includes ot least 3 images |+ Name must be prinfed
with captions neatly at the bottom of
one of the sides of the
cube.
] ®
®ogp00°° o




Strand A Lessons

Part 1 Part 2

1. Cause & Consequence 1. Confinuity & Change
2. What Do We Know 2. Mapping New
About Early Societies? Communities
3. Mapping 3. Asking Questions:
Y. Introduction to Early Chat Stations
Societies Timeline H. Residentials Schools
O. Cause & Consequence and Gathering
in Early Societies Resources
6. Asking Questions O. Becoming Experts
/. Spotlight Communities 6. Presentations
and Environmental
Features
8. Beliefs and Religions
Q. Daily Life

10. How Were People
Organized in Early
Societies?

L‘NE




Strand B Lessons

Introduction

Features of Maps

Political Map of Canada (1)

Political Map of Canada (2)

Physical Regions of Canada

Canada's Environmental Resources
Levels of Government

How the Environment Affects Industry
How Humans Affect the Environment
10. Canada's Economic Sector/Levels of Responsibility
11. Inquiry Groups

12. Environmental Stewardship

13. Interpreting & Analyzing Information
14. Introduction of Culminating Activity
15. How Citizens Create Change

16. Perspectives

Project Presentations

ODONON LW




Surehel A Blenccel
Bigplide@

Big Ideas in
Grade 4/5 Strand A: Heritage and Identity
Ontario Social Studies Curriculum

Big Ideas Concepts of Social Blended Big Ideas
(IDEAS THAT ARE MEANT FOR STUDENTS TO Studies Thinking [what students should
EXPLORE AND REMEMBER LONG AFTER THE UNIT [what students should walk away from the unit

15 FINISHED!] e thinking about as with)
they investigate)]

Al: Application Continuity & History helps us leam
Chonge how people were
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Unit Overview

Strand B

In credting this blended Grade 4/5 Strand B social studies unit, I once again turned to
the big ideas of the curriculum as the starting point for my unit design.

Grade U Big Idea

Grade 5 Big Idea

Blended Big Idea

Human activity and
the environment
hawve animpact on
each other.

Citizens and gowvernments
needto worktogetherin
order to be able to address
issues effectively and fairly.

Human activity and the
environment impact on each
other, so citizens and govemments
must work fogether to solve
environmental issuesthat occur.

Human activity
should balance
environmental
stewardship with
human needs and
wants.

When examining an issue, it
is important tfo understand
who the different
stakeholders are and to
consider their perspectives.

Citizens must be good
environmental stewardswho
balance their own needs, wants,
and perspectives, with the
protection aof the environment we
live in.

Aregionshares a
similar set of
characteristics.

To be active and effective
citizens, Canadians need to
understand their rights and
responsibilities, aswell as
how govemments waork.

Citizens must understand how
govemment action and their own
rights and responsibilities affect the
environment of eachregion of
Canada.

Instead of using the grade-specific “expert group™ models I have used in my blended
Grade 5/6 units, I decided to have students from both Grades H and 5 working on the

same issues.

» The Grade Hs will look at how human activity affects the environment, and vice versa,
in different regions, provinces, and territories.
7 The Grade 5s will look at how governments are involved in these environmental issues

For a culminating tosk, students creadte a project showcasing their learning. Idedlly, a
small group of Grade 4 and 5 students would work together creating their project,
about ONE issue in ONE province or territory. The Gr. Ys would focus on the
inferactions of humans and the environment on the issue, while the Ss explore
government action on the issue.

While the group could credale the project/presentation as a group. it is also fine for
students to credle individud projects. (NOTE: I am writing this in the fall of 2020,

when the Covid-19 pandemic has made group projects challenging))
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