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Blended Learning Using
the Big Ideas of the
Curriculum

So...what do we want our students to get out of our social studies classes? Whyls itimportant

Bt

Big ideas are the major concepts that our students need fo understand in order to make
sense of the world around them, and to become creative and responsible citizens of their

that our students learn about history and geography anywaye Ultimately....

local community as well as the global community.

In the Cntario curriculum, the “bigideas” are directly related to the overall expectations, as
well as to the “Concepts of Disciplinary Thinking™ (see p. 14-15 of the document).

Overall Expectations

(what the students are expected to
demonstrate)

Concepl(s) of
Disciplinary Thinking
(what students should be

thinking about as they
investigate)

Big Ideas
[what students should walk
away from the unit with)

B1: Application
Gr. 5: assess responses of governments in

Interrelationships
» Pernpective

Gr. 5: Citizens &
governments need to

Canada to some significant issues, & Cause & work together in ordler to
develop plans of action for governments & Consequence be able to address issues
citizens to address social & environmental effectively & fairly.
issues Gr. 6: The actions of
Gr. &: explain the importance of Canada and Canadians
internaticnal ceeperationin addressing can make a difference in
globalissues, and evaluate the our country andin the
effectiveness of selected actions by world.
Canada and Canadian citizers in the
international arena

B2: Inquiry Cause & Gr. 5: When examining
Gr. 5: use the social studies inquiry process Consequence anissue, itls important fo

to investigate Canadian social and/or
environmental issues from various
perspectives

Gr. & use the social studies inquiry process
to investigate some global issues of
political, social, economic, and/or
environmentalimpeortance, thelrimpact on
the global community, and responses to
the issues

Interrelationships

understand who the
dlifferent stakeholders are
and to consider their
penpectives.

Gr. 6: Globalissues
require global action.

B3: Understanding
Gr. 5: demonstrate an understanding of
the roles & key responsibilities of citizens,
and of the different levels of government,
in Canada
Gr. & describe significant aspects of the
involvement of Canada and Canadians in
some regions around the world, including
the impact on thisinvolverment

Significance
+ Pattems & Trends

Gr. 5: To be active &
effective citizens,
Canadlians need to
understand their rights &
responsibilities as well as
how governments work.
Gr. §: Canadaand
Canadians participate in
the world in many
different ways.




Lesson Plans in English

Learning Goal: ore
We are learning to evaluate evidence & draw ] ‘r
* Canada Report Card conclusions about Canada's involvement in 8‘ ’
[prepared from last lesson) social & environmental issues. 4y |

Getting Starfed

+ Reviewthe categores & criteria developed by students in the last session, as

1T

bl U

well as the report card created using the categories & criteria.

With students' help select one or more categories from the report card, and
write a complete comment for the category, using the criteria. You may want
fo use the "Learning Goal/Example/Next Step” format that is used in the
example, or another format. Ensure that students reclize that they willneed to
provide specific evidence to support their comments.

Working On Tt

* Lay out any conditions you want students to follow for this report card
assignment. For example, each student must:

se ukrainienne

mmenceé & lancer des missiles sur des
Intes de I'Ukraine avant l'arrivée de
hns le pays. Des soldats et des

hiens ont efe fues.
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krainien, Volodymyr Zelenskyy, a
'‘autres pays d'envaoyer de 'aide asa
§it qu'l avait une armee forte, mais

t bescin de plus d'armes et de

E venger contre la Russie-
: 1 réponse ionale

Pl De nombreux pays ont été bouleversés par
el !'nvasion de I'Ukraine. lls voulalent aider 'Ukraine et
décourager la Russie.

v Write one report card for the issue studied by his/her Expert Group AND

v Write one report card foran issue studied by another Expert Group

v' Rank all the issues focused upon in terms of effective responses from
levels of government, NGOs, efc.

=/publicdomain;

«  Allow students to work within their Expert Groupsto discuss this work, but each
group member should be responsible for completing their own written worlk.
When students have completed their work. have them meetin pairs to share
& discuss their report cards. Aftersharing. allow studentsto revise theirreport
cardsif they feel they have gained more information as a result of the
discussion.

Reflecting & Connecting

Knowledge Building Circle

« Draw attention fo the learning geoal for this session. Address any success criteria
you feelwould be important for your students in terms of evaluating evidence
and drawing conclusions. Allow students to share their report cards for each of
the issues discussed in this unit and enceourage students to challenge each
otherand build upon each other's knowledge.

= Remind students of the guiding questions they had created af the beginning of
the unit and ask if they have found answers overthe past few moenths. What
do they still want to learm more about? Their answers can help you choose
related shared and guided reading lessons inyour literacy program to
continue the learning!

Lorsque des nations sont contrariées par les actions

d'un autre pays, elles peuvent faire savoir & ce pays

gu'elles n‘approuvent pas. lls peuvent:

« envoyer de l'alde au pays attaqué.

« refuser d'acheterdes choses du pays qui les
contrarie.

de nombreux pays ont fait des déclarations exprimant leur

ent face aux actions du president Putin et ils ont promis d'envoyer de

iens quittant leur pays

e.

Sanctions contre la Russie

nt des pénalités qu'un pays peut imposer & une autre nation, pour l'empécher
re agressive ou d'enfreindre le droit international. Ce sont les actions les plus
btions puissent entreprendre contre d'autres pays, & mains d'entrer en guerre.
ays ont imposé des sanctions contre la Russie :

d'acheter des choses & la Russie.
fireprises et citoyens russes ont des comptes bancaires dans des banques

k ont dit & la Russie qu'ils ne pouvaient plus faire affaire avecleurs banques. lls
ht pas les Russesretirerde 'argent de leurs comptes bogggalires dans ces pays.
5 ont interdit les produits pétroliers et gaziers en proveny =

k ont refusé de vendre des produifs de haute technolod

es produits sont utilisés pour fabriguer des armes.

® Coach's Corner

« Certaines entreprises ont refusé de faire affaire avec des enfreprises r

_ ses n'étaient pas autorisés dans certains pays. I

Organisationdu commerce de I'Atlantique Nord (OTA V)

Student Texts
in French )




Blended Learning Goals
Based on the Big Ideas
of the Curriculum

Learning Goals

Here are some suggested learning goals that are used throughout this unit. You may want to be aware
of how these goals were created!
The Cntario Social Studies Curriculum (2018) has broken each strand into three parts that match the 3
averall curiculum expectations:

o Application

o Inguiry

o Understanding Context
Each of these overall expectations has a number of specific expectations. | have chosen to approach
my learning geals for this unit in the following manner:
1. One overarching learning goal for each of the 3 overall expectations.
2. One specific learning goal for each of the “inquiry skill" specific expectations within the “inguiry™

section.

Overarching Learning Goals Inquiry Skill Learning Goals
(tied to Overall Expectations) (tied to Specific Expectalions from B2)

Gr. 5. We are leaming when and how memlers = We are learming to ask deep questions about
of the community should come together to local, provincial/territorial, naticnal, and global
make change. issUes.

Gr. 4: We are leaming to explain wh
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Nous apprenons a poser

des questions
approfondies sur les
guestions locales,

provinciales, territoriales,
nationales et mondiales.
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Gr.5: We are learning to identify dif
perspectives on social & environme|
Gr. 4: We are learning fo investigaty
and consequences of Canadian iny
globalissues.
Combined: We are leaming toiden
different causes, consequences & f
on important issues.
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Gr. 5. We are leaming to consider ]
responsibilities of individual Canadic
as well as of various levels of govern|
Gr. 4: We are learning fo identify ar|
the important events, interactions, g
trends of Canada's role within the g
community.
Combined: We are learning to cony
rights, responsibilities and important
we leam about important issues.
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Whole Class Focus on Syrian Refugees.
Students Work in Expert Groups on ONE

6r.5 | Topic.
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Expert Topic
Texts

el ¢ Crisede
CoVvIiD-9

| Peau des
Premiéres
Nations

Comment le Canada a-T-i été affecté par Covid-F7

Le 25 janwvier 2020, le premier cas de COVID-H au Canada a 6té dagnoshiqué a Mhépital
Sunnybrook de Toromto, E P

u 3l janvier 207], le ler Février 2021, le monde avatt
778 972 cas positiFs au COVID-I9 » 103 445 cas positifs au COVID-H
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Expert Group Texts
| set per issue
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Blended Learning:
Teach | lesson to both
grades

Lessons are
focused on
Syrian
Refugee
Crisis

Each
student
then applies
the
concepts
from the
lesson to
his/her own

grade-level
topic.

Thisinquiry-based Grade 5/6 unit begins with a whole-class examination of the fopic
of Syrian refugees, where students explore how this issue has been dealf with on both
the national (settling refugees to Canada) and internationalstage (supporting the
global community with refugees pouring into Europe).

Studentswil then choose from one of the following topics, dependent upon their
grade level. The 2018 Ontario Social Studies Curriculum asks Grade 5 and 6 students
to consider social and environmental issues. Asstudentswork through thisunit, they
will be working in “expert groups”, with each group considering ONE of the following
topics. They will be sharing what they’ve leamed with the whole class during regular
“knowledge building circles” (KBC). Grade 5 topics are kept to issues within
Canada, while Grade 6 fopics involve Canada’s inferactions on the infernational
stage.

Thelast topic, the Covid-19 Pandemic, has not been subdivided info grade levels
due to tsunigueness. While Canada has prioritized rapid testing and vaccination
programs for its citizens, it must work with other countries from whom it must
purchases most of these items. Canada must also work To ensure that their actions
are not prohibiting developing countries from also accessing tests and vaccines. For
these reasons, | suggest you handle the Covid-19 Fandemic issue in one of Two ways:
1. Assign this topic to a high-ability mixed Grade 5/6 group.

2. Assign this topic only to a Grade é group.

[ Grades " crades |

First Nations Education Afghanistan
First Nations Water Crisis Haiti
+ Lac Megantic + 2004 Asian
+« 2018 Ottawa Region Tsunami
Tornadoes * Ukraine Crisis

(Russian Invasion)

Covid-19 Pandemic




3-Part Lesson Plans:
ONE Lesson Plan for

BOTH Grades!!

_hild UNICEF Video

+  Chart poper & markers
»  United Nations Convention on the Rights of the Child text
+  Optional: Every Child...worksheet & example

Getting Started

+ Putstudentsinpairs to discuss the question “What do all children need
to be safe and healthy?” Studentsshould use markers to record their
ideas in point form on chart paper.

+ Have each pair of studentsjoin another pair o share theirideas.
Studentsmay add to thelr chartsif they choose after this discussion.

Working On It

+  Come togetheras a class and share the ideas developed by students
in answer to the initial question.

+  Discuss needs vswants.

+  Show students the UNICEF Video F¢ & 2

+ Have studentsretum to theirsmall groups of 4 To revise theirideas as
needed, given the information from the video.

+ Infroduce the United Nations Convention on the Rights of the Child.
Distribute copies to each student. Allow them time to read through
the document and think about the question: Which right do YOU think
is most important?

+  Oplional: Distribute the Every Child... sheet to each student and have
them complete it according fo their own ideas about the relative
importance of the children’s rights outlinedin the conwvention. This
would make a simple but effective persuasive writing task that could
be put on public display.

Reflecting & Connecting

+ Have students consider the rights that they have at home, at school, and
in Canada. Have them reflect upon why the United Nations felt it was
important to create the Convention on the Rights of the Child. What
must life be like for children in other parts of Canada? Inotherparts of
the world?

Explain that during the upcoming social studies unit the class will L
involvedin examining how the actions of the various levels of
government within Canada address the rights of people within our
country, as well as looking at how the Canadian government and NGOs
(non-governmental organizations) responds to the needs of the global
community.

Ask students to begin paying attention toissues in various forms of media
showing the use/misuse of rights, particularly those belonging to children.
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Materials

« Sample blank Ontaric Report Card » Chart paper & markers
« Large sticky notes » Report Card - Example

Getting Starfed

« Display a copy of the Learning Skills section of the Ontaric Report Card.
Review the various criteria by which teachers evaluate students.

Explain that they will be creating their own "report cards” on Canada
focusing upon how well our country responds to important issues.

Eitherin small groups or as a whole class, have students brainstorm and agree
upon the categories they will use to make their evaluations. Ifyou use small
groups, you may simply want to have students work on thisin Ih;\r expert
groups.

You may want to keep to only 3 or 4 categories in order to keep things
manageable foryou and for your students.

kin It

+ Once the categories have been agreed upon, write each category at the
top of a piece of chart paper. and spread the chart paper around the room.
Have students work in their Expert Groups. Give each group a different
coloured pad of sticky notes.

Have the Expert Groups travel from chart to chart in rotation, recording
criteria on sticky notes and leaving the notes on the chart. Once a criteria has
beenrecorded by one group, it cannotbe rec
End with every group back with the chart with which they began. Havethese
groups examine & discuss the criteria that has been collected. Tell students
that each group will present their chart to the class, so they need to be clear
about which of the gathered criteriais most relevant to their category.
Students may want to sort or order the sticky note criteria before presenting.

orded again by another group.

Reflecting & Connecting

+ Have each group present the “report card™ category they are responsible for,
and have students give their thoughts about the criteria. Isthe criteria
reasonable, understandable, and manageable to evaluate Canada's
confribution to the global community®

Once the criteria (perhaps 3 per category) have been agreed upon, come fo
an agreement about the layout of the report card. You may choose to have
asmall group of students create the template, or you could create it yourself,
depending upon the available fime.

NOTE: | have provided an example of a possible report card fer your benefit
as the teacher. | strongly advise against simply showing it to the students, as
they will stop thinking about what categories and criterion they feel are
important, and simply follow the example.

© Coach's Corner
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Hyperlinks to Relevant
Websites for Teachers

-

« Student Text: How Hos Canada Responded fo Refugeesin the Past?
= Videos:

Getting Started

Ask students whetherthey have everheard of Canada accepting refugees
other than Syrians. Discuss what they already know of refugeesin Canada.
Show students the J 24 1979 ale] BoatPeople —Th

E om video. (Note: although thisis an American Ainutes, it
will still work for Canada) Ask students how they think Canadaresponded to
the Viethamese Boat People.

Distribute the student text: How Has Canada Responded to Refugeesin the
Paste Eitherread aloud or have student work in pairs/groups.

Intfroduce the Patterns & Trends poster. Discuss. and then ask students how it
applies to what they now know about Canada's refugee history. What
patterns & trends do they see?
Show students Former names
the Vietnamese Boat People are pay
(Tissues may be necessary again!)

Working On It

+ Display and/or distribute the Patterns & Trends Foldable Example.

Discuss whether students agree/disagree with the statements on the example.
Explain that students willwork in groups to look for examples of patterns/trends
in their own issues. What things do they see happening over and over again®
How are things changing®

Distribute the Patterns & Trends template and explain how itis to be
completed.

Allow students to gather in thelr expert groups to discuss theirissues and do
further research as needed as they think about patterns and trends.

Again, group members may share ideas, but each student completes their
own foldable.

Reflecting & Connecting

Knowledge Building Circle

+ Hawve groups take turns highlighting the patterns and trends they have found
in theirissues. Groups maywant to elect aspokesperson to represent them.
After each group has shared, allow other classmates to ask for clarification or
offer their own insights.

Ask students to think about the UN Declaration of the Rights of the Child. Can
they see any evidence that there is a trend throughout theirissues of greater
protection of children®

Have students keep theirfoldables in asafe location so that it may be used
laterin the unit.
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Pays It Forward video. Discuss how
g it forward for the Syrian refugees.
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COVIDI9 - Government Response

Globd Affarrs Canada

How Canada Compares
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Emphasis on the “Concepfts
of Social Studies Thinking*

Constantes et

La perspective
tendances

v Les problemes et les
événements peuvent
4 g°"5f°;']"_'-‘?_‘ _ = g étre examinés de
aractéristiques qui se _—
répetent dans plusieurs d!ffe,ren’res facons par
differentes personnes.

endroits différents ,
(réponses aux v La culture, les

catastrophes)

l

Interrelations [ Cause &
v Les gouvernements parficipent s : ’
Consequence

a des accords et organisations
internationaux spéciaux pour _

v Le changement peut avoir —
plusieurs causes &

affecterles problemes

mondiaux.

Parfois, un probléme dans une
région peut affecter
beaucoup d'autres.

Certains problémes dans une
région ne peuvent étre résolus
que par la participation
d'autresrégions du monde.
Les entreprises, les groupes
indépendants et les citoyens
soignants peuvent également
s'attaquer aux problémes
mondiaux.

conséguences.

Quelques causes peuvent efre
plus importantes que d'autres.
Les actes des gens et des
conditions sociales, politiques,
économiques et culturelles
précises agissent ensemble
pour créer des changements.
Quelgues causes ont des
conséguences non prévues et
accidentelles.




Mapping

Réfugiés syriens aux nations voisines

Type de carte

Cartographier mon probléme

249000

0 Jai trouvé ma carte

TURKMENISTAN

132 000

Afrique du Nord
24000

Source: Amnesty Infernational

+ Quelles questions cette carte crée-t-elle dans
« Etes-voussurpris par le nombre de réfugiés syrig
* Quelles sont les informations manguantes que
+ Cette carte est-elle la plus utile pour compren:

Moyen-Crient ont répondu ala crise des réfug

Le Canada et les Etats-Unis accuelllent les réfugiés syriens en toute sécurité dans leur
pays. Ces réfugiés ont généralement passé plusieurs mois ou des années a vivre dans
des camps dans des pays du Mayen-Orient ou d'Europe avant d'étre admis dans les

pays nord-ameéricains.

Sources:

ent du Canada (Le 20 Decembre, 2021)
(Le 30 novembre, 2019)

Quelles questions cette carfe crée-t-elle dans votre esprit?

Etes-vous surpris par le nombre de réfugiés syriens vivant dans chaque pays?
Quelles sont les informations manguantes que vous pensez étre utiles?

Cette carte est-elle la plus utile pour comprendre comment d'autres pays du
Moyen-Crient ont répondu & la crise des réfugiés?

ue ma carte me dit:




Important Issues
Flipbook
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Engaging Activities

QU

Chaque enfant...

Tout enfant a le droit &

eliellellelele)e

Tout enfant a le droit &

Group Member Roles
Chef d’equipe Secrétaire (2)
Nom: Nom:
Nom:

Seulement cet éléve peut

poser des questions au

professeur de la part du

groupe.

Explique clairement des
gnsidne< dy professeyr

—
_ﬁ__ Tout enfant a le droit & _|

Tout enfant a le droit & _|

—— Mais surtout, chaque enf]

parce que

.l.l‘\ I-l‘

G

=
(]
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Je suis

Jesuis (une caracteristique particuliére)

J'entends

(unson imaginaire ou réel)

Je vois

(une vue imaginaire ou réelle)

Je veux

(un vrai désir)

Je suis

(répetela premiére ligne)

Je confronte

(un défi ou un obstacle)

Je m'inquiete de

Je cherche 'aide de

(quelgu’un qui peut

1 qider].

Je suis

(répetela

premiére ligne)

Je comprends

(guelgue chose que

tu sais qui est vrai)

Je dis

(quelgue chose danslequel vous croyez)

Jessaye

(quelque

chose que vous faites un effort de faire)

Jesuis

(répétela

premiére ligne)

«  Enrigistre lesidées des
members de I'équipe.

+ Relis les points enregistrés
pour la clarification par les
membres du groupe.

=)

Nom:

Chronomeéireur @?
Y

*+  Emploie une monire cu un
chronomeéfre.

+  Assure gque les members de
I"équipe utilisent bien le
temps.

*  Dis au groupe quand il faut
finir et reanger le fravail en
progress.

Gérant des matériaux
Nom:

+ Ramasse ef remets les
matériels de I'équipe.

+ Assure qu'on prend soin de
et que I'on fait attention &

tour les matériels.




Texts Presented in
Dif ferent Formats

1/3 des enfants syriens ont
été expulsés, frappésou
abattus.

52%
de tous
les réfugiés
syriens sont
des enfants.

Plus de
8 000
enfants

frontiére
syrienne
sans

|
|
|
Prés de 3 !
millions !
d'enfants !
ne sont !
plus & g n
I'école. :
1 e
(N
|
Plus 1
de 7000 I
enfants !
syriens I
ont été !
tués. :
1 ke
1 &5
|
75% de tous les enfants [
réfugiés syriens ont 1
moins de 12 ans. | ﬂ‘g
|
|
|
|
|
|

La perspective

- mam = -

. Les gens ont des
Je vois un perspectives
carré blanc | différentes pour
avec 2 différentes

groupes de 3 | raisons.
points. - o=

Je vois
2 yeux
surun
visage
carré.

Je voisun
carré blanc
avec 2 points

The Clothing Drive recueille des vétements
usés pour les réfugiés syriens.

Michael Ballard recueille des dictionnaires
arabe-anglais pour les nouveaux refugiés.

La premiére Congrégation
unitaire de Toronto a parraing 5
familles syriennes.

Beaucoup de gens ant tenuleurs propres
collectes de fonds et ont donné de
I'argent & une organisation de réfugiés.




Assessment Tools

A Note About._Assessment (sigh....)

Asstudents move through the inquiry cycle, usually mere than once during the unit, you
will be faced with the challenge of assessing and evaluating their progress. | have
found that the best method of keeping frack of assessments, while saving my sanity, is

not through checklists but rather throughjof notes on an organizer such as the one Assessment & Evaluation -

below, which is for the Thinking category of the 2018 Ontario Social Studies Cumiculum Knowledge & Understanding

On this particular organizer, | might check off “Critical Thinking™ at the top, and then

use eitherwritten evidence (le. “Significance Flipbook”) or oral discussions 1o assess this __ A Knowledge of Content ___B: Understanding of Content

kil Knows relevant facts, terms & definitions Not anly knows key faets, but alse understands underlying eoneepts

After entering each student’s name in a box, | would thenwrite a quick “star & wish” for
that skill. This makes it SO easy when you write report cards, because then you have a
bank of ready-made comments. Often| give students awritten “star & wish" anyway,
particularty on written tasks, so 1just transfer the notes ontomy “grid.” Here's what It
might look like for a student, Kyle:

Kyle
Idenfified 3verye—}— Star (strength)

*  Check off main category

* Use highlighter o indicate
exactly what skil you are
evaluating

Wish (next step]

A Use of Parcin Shta
sarars {crgaieas dota

I have included 4
Assessment grids —
one for each
section of the
Social Studies
rubric.

Learning Goal & Success Crit
(Knowledge Building Circle)

Date:

Content Learning Goal: Inquiry Skill Learning Goal:

Knowledge B Je} le:

The good news about inquiry-based leaming is that you don't have to be the experton
everyihing...the kids become experisin their own fields, and then share their kn:
others through participating in a "knowledge bulldir U willregularly ¢
circles at key points during the unit o allow each group to share their specialized learning
and for students to question, challenge, andreflect upon the ideas presented by others.
Curiculum-based leaming goals set the agenda for the day's circle, and students contribute
any leaming they have done that will help the group meet that goal. Check outtt
video from LearnleachlLead.ca which shows a Grade é class involved in a knowledg
bullding circle:

Success Criteria Success Criteria

learnteachlead.ca/vic

hitp 208 knowledge-building-circle,

$o how can you assess the rich conversation between students during a knowledge-building Name: Name:
circle? Bykeepingin mind the lear joal(s) and success criteria that should be af the
heart of the discussion, you can take jot notes of key points made by various students. These
jot notes can be referenced later as you prepare forrepart cards and/orparent-teacher
Interviews.

Itis helpful fo record evidence of both content knowledge and inquiry skills when taking
notes during these discussions. Thisresource contains a templats 1d example) that allows Name: Name:
for both types of assessment to be noted. Please note that it is important to remind students
(and yourselfil) of the learning goaland success criferia that you will be listening for
evidence of as you record your notes.

Name: Name:

Content
Knowledge
Expectations:
Bl and B3

Inguiry Skill
Expectations: B2

Name: Name:

Nome: Name:!




BONUS: Modified

et 857

pol
sonant

it ITOF
ureme’
& oS

tudes sociales simplement

curriculum: 5¢ @ 7¢ année .
Niveau de lecture: Ire-2¢ année

Les actions du
Canada a la maison et
dans le monde

cororwent €

Quege

Termy
¥Ming o
Shagy,

“Westog Que

“OMimeny seray




	Slide Number 1
	Slide Number 2
	Slide Number 3
	Slide Number 4
	Slide Number 5
	Slide Number 6
	Slide Number 7
	Slide Number 8
	Slide Number 9
	Slide Number 10
	Slide Number 11
	Slide Number 12
	Slide Number 13
	Slide Number 14
	Slide Number 15
	Slide Number 16
	Slide Number 17

