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Strand A

munity y atur OCFIOI' tern dlands Lateron, when selilers had linally come 10 The area known as Mew France, 0 census
Com Fe es: I s of the Eas Woo (5) wis done o find out how many people lved there, and what types of Jobs they had.
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Feature Video: Iroquois — Native
People of the Woodlands
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rw Trance Census - 1666

Fotal{Population: 3215

Canada s home to many citizens of Japanese descent, but life has not always

beenkind o them. Colonists under age 16 1250

Colonists over cege' 81-4

Professions.

Japanese immigrants began arriving in Canadain the late 1870's, settlingin
Vancouver, Victoria, and other west coast communities in British Columbia. hMen took
| Jobs as fishermen, mining, saw & pulp mills, and farming in the Fraser Valley.

1 While Canada was already becoming home to
Trees ] immigrants from many countries, Asians such as
Japanese and Chinese peaple were visible minorities..
This meant that their physical features such as skin
colourmade them particularly noticeable to the
Caucasians who comprised most of British Columbia at
| that time.

Seigneurs 63
Carpenters 36
Stone Masons 32
Shoe Makers zo
Tailors 30

Teachers 3
Stovekeepers 18
Coopers 8
Armoureys 4
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1 Japanese couples began having children who were 1
| bornin Canada (known as Nisei]. These children
became Canadian citizens. As the Japanese b==3 |
community in Canada became larger, it became the Window Broken During the 1907 | GN\‘_IS‘I"”T-""S 7
target of anger and resentment from other Canadians Asiatic Exclusion League Riots Hatters 7
who felt that the Japanese people were taking away | Joiners 27
| jobs that should have beentheirs. In 1907, sections of the area where Asians lived were tform up | Millers a
by Caucasians, and the mob demanded that the govemment stop any further Asian sl b =
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Ship Captains 22
Slaters 1
Weavers 16

Wildlife

The govemment of British Columbia responded to the pleas of
| the majority. It made rules about how Japanese Canadians
ived. They could no longer be in certain professions such as
1 lived. Th Id no || b tail fe h
eaching or the civil service, and they were not allowed to
fe hing or the civil i d they tall d i
| wvote. Eveninthe jobs that Japanese Canadians were
1 dllowed to have, they were usually paid much less than other
1
|
1

5" numbers do not include members of
, nobility, farmers, or the clergy.

Canadians. The Japanese community furned inward., building
their own schools, stores, hospitals and churches. They asked
for the right to vote in 1936, but were furned down, even
though most of them were dlready Canadian citizens. They
were often tured away from stores, restaurants, public pools
and other public arecs.

Fertile
Land

War Flag of the Japanese
Imperial Army
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! Soon eventsfar from Canadabegan affecting the Japanese Canadian community. In 1931
| the Japanese Empire had meved into parts of China, and people began worrying about the
1 possibility of anotherworld war, On December?, 1941, Japan attacked a United States Nawvy
base in Pearl Harbor, Hawail. Peoplein both the United States and Canada started turning on
| the Japanese community in their countries, wonied that they were “spies” for the Japanese
govemment.
On December 8, the day after the attack on Pearl Harbor, the Royal Canadian
| Navy in British Columbia took the fishing boats of more than 1200 Japanese men. The
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Canadian prime minister, Mr. King. said that he trusted Japanese Canadians, yetby
| December 16™ a law was passed that said that everyperson of Japanese descent
1 had to register themselves with the government as “enemy dliens”, no matter where
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Unit Provocation

1. What is the “Canadian Identity"?

2. How Do the Features of a Community
Conftribute to Its Identity?

3. Why Do People Live in Cerfain Communities”?

L|

. Where Have Canada's Indigenous Peoples
Lived?
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What Are Treafy Territories?

What Are Primary and Secondary Sources?
How Do Maps Show Patferns and Trends?
What Are Inferrelationships”?

How Have Canadians Solved Problems?

nat Makes An Event Significant®

nat Are Causes and Consequences?
ny Do People Have Different Perspectives?

nose Perspectives Are Loudest”?

14. Métis and Inuit People
Culminating Event: Debafes
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STuden wbk in Expert Groups 1o learn

how Canada deals with a variety of
national and global issues




What is a Right?

Introducing the Issues

Deflining National and Global Issues

Levels of Government, NGOs, etc

Creating Our Expert Inquiry Groups

Asking Good Questions

Gathering and Organizing Information

Maps

Significance of an Issue
. Significant Issues in the Syrian Refugee Crisis
. What is Significance?
. Causes and Consegquences, Part 1
. Causes and Consequences, Part w
. Patterns and Trends (Canada's Refugee History)
. Interrelationships (Levels of Government, NGOs, Private
Groups & Citizens)
Perspectives Part 1
. Perspectives Part 2
Exploring Perspectives on Our Inquiry Issues, Part 1
Exploring Perspectives on Our Inquiry Issues, Part 2

Lessons: Strand B

SEORESLONO U LW

—_ =
IR ANEH



Teach ONE Lesson

to Both Grades

* Impeortant Issves Flipbook

s ColouredPencis You can efther assemble these ahead of
2 time [my preference) or distribute each

¢ Scssorsdsioplers page as it s neededin the unit

«  Charts from Lesson 2 :

I Getting Started

Ask students to talk with @ partner about what they think the phrase “issue”

means. Encourage them to think of examples of suchissues.

Either develop a class definition of the term OR use this simple definition:
Issue: animpoertant problem ortopic that can affect many people

Explain that some issues can be national [within our own country] or global

(happening elsewhere in the world).

Working On Tt

Day 1

» Explain that during the upcoming weeks students will be werking to develop
rich questions about a variety of issues, and that eachissue willbe looked at
closely by one group of students who willbecome the “experts” on that issue.
Each expert group will share their knowledge with the whole class at regular
intervals during "knowledge building circles”. Grade 5s will study national
issues, and Grade é&s will study globalissues.

= Tell students that they will be develop an Important Issues Flipbook to
document theiringuiry journeys, and that they will start with the fo rank grade-
levelissuesthey wereintroduced toin the previouslesson in order from the
issue they feelis most significant to the least significant to the national
community (Grade 5) or global community [Grade 6]. [NOTE: | have included
Covid for both grades. as Grade 5s can explore how govemments within
Canada addressed Covid within the country, while Grade 6s canlook athow
Canada interacted with the World Health Organization and other countries fo
address this international challenge.)

« Students choose 3 of the issues for their grade level fo rank inimportance.

General Topics Grade 5 Issues Grade é Issues
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Education First Nations Education Afghanistan
Clean Water First Nations Water Haiti
Disasters « Lac Megantic Tsunami
+ 2018 Ottawa Ukraine Crisis
Tornadoes
Health Covid-19 Pandemic

* Show students the example of the Important Issues Flipbook that you have put
fogether. (See the example provided in thisresourcel)

+ Have students complete Page 2 of the book, showing which three of the 5
issues for their grade level they feel are mostimportant, and explain their
thinking.

« Allow students to decorate the coverof their f@book. iftime cn_llows.

@ Coach's Corner 73

Both grades look af the same fopics, but

with different foci and follow-up fasks.




Caonadlan govemments and marny different Indigenous peoples made freatles overa
long period of time. This map shows the locations of some of the land treaties areas.
How s thismap different from others you have seen? What Information s missing2
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Student Tasks

We Are Canadian!

Hey. We're not .or
We don't live in or eat . OF oWnad
and we don't know or from Canada,

although we're c

We havea
i iia— Push andPull Factorsin My Family
We can proudly_|
£ 5 Marme:
We believein
My tamily moved from A
and that inthe year
A Push Fqc_lon_[why my family didn't
and it 5 spelled " | e “m;"nm;gcmr"“""’ nQ'-_ﬂ]
[T}

Canada ks the __|
The first
and the best part

We are proud to

And we are

PushandPuliFq I
Mame:
My famity mowved from Ss@eg

n the year

Push Factors {why my family didn't .
want to live in our old community
anymaere)

Name:

c) Coach's Corner 2




Student Texts

Winnipeg: Gateway to the West

Every community has features that make it special or unigue when compared with

Average Average Climate

High Low Winnlpag s often known as
(Celsius) (Celsius) "Winterpeg” due toitslong, cold
winters and short, warm summers, 1

Jaory =10 ) Is wery windy because of Hs location
February -rR -16.8 on the flat praires, where there are
few bamers 10 stopdbhelng gokd
tarch 00 5.2 travels south frorl e == e i e s
Aprl 10.0 0.4 I i Z
Moy 1 64 Ginnosgnos ] | Europeans in New France
June 23.0 13.0 cm for 132 of thol | .
July 247 16.5 Vancouver only | For mary housands of years, ihe only people fving in Moih Amefcaw
2 ¥ 10 days, Toronio I people we nowrefer fo as indigenous (original people o inhabit a land).
August 25.4 150 Ottawahasi 12( | Most of these people were First Nations people, but in fhe tar North ihere
wera lnuit people. There were many different Indigenous groups, and
September 02 9.8 The steady snow each group had their own languags, homes, clotning, metnods of
October 108 26 weather forecast] | obtalning and preporing food. and family structure. Life formany of these
- - warnings for -'J“UII groups changed with the armval of Europeon explorens and settlers
Movembear 1.5 -5.7 thase condtions. | 1 peginning In the 1400's. However. the Europeans themselves expedenced
Decaribier 8.1 155 e I change aswellinwhat became known as "New France"
0 ‘Wwerne [hesée Feoplé an Y &Y LOMme 1o New France’
IWh Th P | d Why Did They C fa Mew Fri ?
nere were many reasons why Europeans wanted to fravel weshward as early as the
Win 's Rivers | , iy E ted tofravel d i as th
1400"s:
The govemments of BEuropean counlries

MMany Europeans wers trying to find a
new route to the Grient {China, lapon.
and Indialto find the silks, fea. spices
and Jewels thot people In Europe
wanted fobuy, When explorers first
found Morlh Amenca, they mistakenly
thaught they had found India, and

called the inhabitants i

nclians”.
Eventually the sxplorers realized their
emrar, but were pleased ta disc ower they
had found o new continent that had
lots of onimals whose fur could be used
to make fur coats and hats for
Europeans.

Winnipegis home ta three main fvers: the Assiniboine, the Red. and the §
wiatenwvays have always been important features of the area. as they:

* Prowvided fransportation for eady Indigenows groups as they troded and
omongst each other

Also provided trode routes forthe fur traders ond eorly settiers to the arg

such as Bngland, France and Spain each
decided thal they wanled o creale o
colony in Morth Americo. & colony s group
of people who create osettlementina
distant lond but remaln under the
govemmental contrel of thelr heme country,
The govemments felt that they would
beecame more powerful as heir colanies
grew. [he King of France first senl explorars
such as Jacques Corfier and Samuel de
Chomplain fo set up seftiemeants in Marth
America, and by 1435 the colony of
Guebec had been established.

+ Prowided ler for the farms thal developed in the area

« Hawve be he source of major floods throughoul the city’s history

o Sel the framework for many of the streels in Winnipeg as long, narrow 1
pemendicular to either the Red or Assiniboine Rivers

The King of France gave o monopoly
(contral of frade in a certain area) fo
any merchantwho agreed fo bring

seftiers to New Fronce.

Fany men moved fo Mew Francein
arder fo evenfually own thelr own land
and homes, Others moved toworkn
Ine fur irade, either rapping animiols
themselves, or irading goods from
Europe for furs provided by First Mations
Oroups.

Counirfes such as France were becoming
WERY Bxpensve, and many people couldn'l
afford ta buy a house or land. They were
willing to mowve fo New France with the hope
that their lives would be better thers.

The Caltholic Church in France sent
many priests and nuns 1o New France
o help spread this religion 1o the Hrst
Mations groups.

Kany of the men who had setiled in Mew
France found few women there. In the late
1460's mary poar, orohansd women were
eoch glven o trunk full of clothes and other

Imacrtant ltems In return for thelr agreement
ta mowe 1o Mew France ta marry these mean.

These women were known ot “lesfilles du

the king's daughters™.
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Assessment Tools

Coach
A Note About... Assessment (sigh...) CORNEF
Asstudents move through the inquiry cycle, usually more than once during the unit, you
will be faced with the challenge of assessing and evaluating their progress. | have
found that the best method of keeping track of assessments, while saving my sanity, is
not through checklists but rather through jot notes on an organizer such as the one
below, which is for the Thinking category of the 2018 O rjekkebilib.

On this particular organizer, | might check off “Critical T Learning Goal & Success Criteria
use eitherwritten evidence (ie. “Significance Hipbook™) (Knowledge Building Circle)
skill.
Date:
After entering each student’snamein a box, | would th . i o - - i
that skill. This makes it SO easy when you write report cg Conlent Lgcning Goat iuriry SKill Lecrming Goot
bank of ready-made comments. Often | give students
particularly on written tasks, so | just fransfer the notes on
might lock like for a student, Kyle:
. ldenﬁm:daw Success Criteria Success Criteria
significant
+  Check off main category events
«  Use highlighter to indicate *+ Needsto
exactly what skil yeu are Sugzzf\iﬁﬁ
evaluating e
Assessment trmm—ni;:;g; Name: Name:
— B Use of Procesaing Skills
It s data {
A et v o
Name: Name:
Name: Name:
Name: Name:




Teacher Feedback

This resource not only fook the guess work
out of planning but gave me more than I
needed! The kids learned a lot and found
everything to be engaging and easy to
understand!

If you teach grades S or 6 in Ontario
and have notf purchased these
products from Coach’s
Corner..what’'s wrong with you?
Comprehensive material, super
organized, students are engaged, p 658
teacher is happy!




To get amore
thorough look at
what is included in
this Printable
Bundle, please take
a moment To look
at the preview
files for EACH of
the components
before purchasing!
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