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Unit Structure

1 This unit leads students on an exploration of many different
Canadian communities, both historical and current. I have

Early Black
Communities

Québec City

chosen the commmunities of Winnipeg and Attawapiskat o be
the “pillar” communities, as they are very different from
each other, but students will also explore:

Europeans in Indigenous
New France Peoples in
Fort McMurray  Canada

Africville, NS

Jewish Communities in Toronto & Montreal

Japanese-Canadians

Ottawa
Eliot Lake

Three-Part Lesson Format

Getting
Started

Lessons focus on
a curniculum
expectation or
“Concept of
Disciplinary
Thinking”, with an
engaging activity.

Working
On It

©

Students explore a
community ge.
Japanese-Canadians
during WWII) while
applying a skill (ie.
mapping) or concept (ie.
Cause & consequence).

Reflecting
& Connecting

The class gathers 1o
share information about
their learning and 1o
reflect upon how that
lessons’ focus contributes
to their collective
understanding the many
types of Canadian
communities, the role that
individual citizens can play
in improving these
communities, and the
“Canadian identity”.



Unit Components

~ 9 Printable PDFs
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Communities in Canada:
Part 2

Settler Communities &
The Environment

N been digitized d

it contains a
large debate
component, that

i X doesn't lend
—— itself well to
For Use withGoogle Classroomma this Format.

Moving Frorm One
Community To Anoth

Fy Google Slides

- Teacher-ledlessons
- Students explore a wide variety

of current and historical
Canadian communities




5 Mini-Units

30 Activities

Part |l: Moving From One

Community to Another
winnipeg
2. Attawapiskat
3. Close-Up Communities
> Europeans in New France
> Early Black Communities
Y. Citizenship Focus: Making Our
School Welcoming
S. Inquiry Task: Pros & Cons of a
New Community

Part 2: Settler Communities

and the Environment

Features of a Community ()
Features of a Community (2)
Close-Up Communities:

» Fort McMurray, Alberta

> Winter in Québec City
Citizenship Focus: Protecting Our
Environment
Dif ferent Kinds of Evidence
Inquiry Task: Environmental
Features of a Community

Part 3: Important Events in

Community Development
Important Events in Winnipeg's
History
Important Events in
Attawapiskat’s History
Cause & Consequence in
Community Development
Important Events in a Cultural
Community
Citizenship Focus: Making Our
Community Stronger
Inquiry Task: Menu Board:
Important Events in a Community

® o L w N

Part 5: Canada - A Land of Many Perspectives

Perspective

Let's Debate (D

Let's Debate (2)

Let's Debate (3)

Unsung Community Heroes
Inquiry Task: A Telephone Script

ONLwWN™




3-Part Lessons in

PRINTABLE VERSION

Lesson 2: Features of a Community (2)
Key Question: How do the features of a community confribute to its identity?
Grade é Ontario Social $tudies Curriculum Expectations:
Al.l, A22, AQ.& AZ4, A3S

Materials Required
= Rick Mercerin Fort McMurray Youtube video
»  Winter Carnivalin Quebec City video
+  Blank Paper to create question webs (1 per group)
= Fort McMurray, Alberta and Winter in Quebec City, Quebec student text:
= Large index cards for postcard activity

Getling Started/Minds On

+  Review with students what they have learmned abeut Canadian communill
Explain that they will now be leamning about two new communities. Befo
them what these communities are [Fort McMuray and Quebec City), asi
work in small groups to create gquestions that they might have about ANY
Students should record their questions using @ web designed by themselv

+  Divide students in half, with each group researching one of the 2 commu

Working On It

Day One

+  Show students each of the videos listed above, and then ask them if any
questions they prepared in the "Getting Started” activity were answered i
Allow them fime to include this information in their webs.

+  Distribute the student texts for each community to the appropriate groups|
them time to read the text.

«  Ask students o add any new information to their webs.

Day Two

+ Discuss with students which of yesterday’s sources of information they felt w
“unbiased": the videos or the student texts? Thisis an cppertunity for you ig
primary versus secondary sources, as well as “perspective”: whose voice is

in the videos? Whose voice might not be represented? For example, how

dnverin Quebec City feel about the Quebec Winter Carnival?

Put students in pairs, with each partner sharing information about Fort MchM
the other partner shares information about Quebec City.

.

Reflecting & Connecting I

{Perhaps a “Day Three" activity?)
To have students reflect on their learning about community feafures and idenfi
each student create a postcard from one of the communities studied so far. J
should contain an illustration showing an important feature (building. celebrati
landscape...) of the community, and the other side containing a note to a frie
friend something albout how this feature is important to the community.

Timeline:
2-3 Class

Timeline:
1-2 Class
Periods

Lesson Y: Important Events in a Cultural Community
Key Question: How Do Some Events Change a Community?
Ontario Social Studies Expectations: AZ.4, A2.5, A3.1, A3.4, A3.S

Material: Required
Indigenous Peoples in Canada student text
Value Cards - copy enough so that each student gets 3 cards
Important Events in Indigenous Peoples’ History student chart

.

.

.

.

.

Getting Started/Minds On
Discuss the meaning of “value" as it relates to personal standards {something that a
particular person, group, or community considers fo be important].
Distribute individual value cards so that students each have 3 different cards (ie. power,
beauty, and ecology).
Tell students that they may keep all 3 cards, or frade 1 or more of them for another value
card that a classmate has. Bach student should be looking for cards that state the
values that are most important to him/herself.
Allow students approximately 10 minutes to mingle and trade value cards until most
students are satisfied with the cards that they now hold.
Have a class discussion for students to explain why the values they now hold are ones
that they feel are most important to them. Ask what they would do if one or more values
were taken away from them. How would that change their ives?

Working On It
Ask students what they already know about the lives of Indigenous Peoples before the arival
of the early explorers and Europeans in Mew France & early Canada. What do they feel may
have been most important to the Indigenous Peoples? To the Europeans?
Distribute the Indigencus Peoples in Canada student text. Discuss how the information there is
organized in chart form.
Have students read the texts in groups, pairs, or independently, depending upon student
ability.
Refer to the “RIC" criteria for historical significance, and the Cause & Conseguence posters
from earlier lessons. Ask students to work in groups of 4 to discuss which 3 events from the
student text they feel would have the most impact on Indigenous communities, and what the
consequences of these events would be. What values do they think the Indigencus
communities might have had before the amival of the Europeans, and how have these values
been offected by the Europeans?
Explain that students are to choose OME of the events in Indigenous Peoples history, and
complete the Important Events in Indigenous Peoples’ History chart

Reflecting & Connecting

Ask students to reflect upon the Value Cards activity from "Getting Started". After having
read about events in Indigenous history, can they discuss which values the various parties
involved in freaty-making would have brought to negotiations? Can they identify whose

voices and values may nof have been made during the treaty-making process?
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nt-Friendly Text

Elliot Lake, Ontario

Ellict Lake is a small community just north of Lake
Hurcn that has seen several changes during its
Elliot Lake ex¥stence. Like other communities in Canada, it
had to adapt to events that fransformed
\1‘- [changed) the way the community worked!

UJ e-’:ﬂlJ(_,.l
<.
—

— In the early 1950, uranium (a radioactive metallic
element used in nuclear fuels and weapons) was
discovered in the Canadian Shield near Elliot

i Lake. The Cntaric government wanted fo make sure that they would have enough people to
| work the mines in the area. As a result, the city of Eliot Lake was bornl

| Many people moved fo Eliot Lake to get good-paying jobs in the area mines. By 1960 the

| town had a peopulation of 25 000! The infrastructure of the town was built to serve the needs of
the mining community. Elliof Lake needed roads in and cut of the mines, stores for the people

| who moved there fo buy supplies, and schools and hospitals for the workers,

I Hiiot Lake became a “single industry fown™. This means that the citizens depended upon one
mc:ucnr industry for survival, the mining of uranium. This was fine when the demand for uranium
as high and it could be easily sold for a good price. However, by the eary 1940's the United
Sfcies government announced it would no lenger buy uranium from Canada. Pecple began
leaving the area as the mines no longer needed so many employees. By 1964 employment in
the mines had fallen from 8500 to 1040, and by 1966 only 6700 people lived in Eliot Lake.

In the 1970's and "80's, things improved when the mining companies signed long term
I confracts with Japan and Britain, as well as with Ontano fo supply uranium for nuclear power
] plants. The population rose again, this fime to 20 000. Sadly in the 1990s there were fawer
buyers as there were fewer nuclear power plants being builf as people were womied about the
1 sr::ff—fv of these plants. Also, Saskatchewan had no wsi rted producing uranium, so Elliot Lake
J wesno longer the only Canadian source of this product.

| Boom and Busi?? '_r'\."fh_so many people moving away from E_II_iE:i Lake,

he fown was in danger of disappearing off the map!

I The citizens realized that since uranium could no

| . longer draw young families to the areq, they would
Boom: demand & price for o have to find something new to make the area

1 product is high, so many atfractive to newcomers. Instead of young people,

I people are hired and the they now advertise the fown as a place for refirees to
community grows quickly come and live. Adverfisements are placed in

| Bust: demand & price of magazines showing older people enjoying the

I product is low, production is beautiful scenery and low-cost homes in the area,

|

|

|

|

Eliot Lake has experenced a
“boom and bust" economy:

reduced, so worksrs ars laid and itis now a very successful community. The
median age of the citizens in Elliof Lake is 57.1, while

off and move awa : - . - h
way the median range of citizens in the province is 40.4!




g5/ Editable Text in
DIGITAL VERSION

Cheliteau Frontenac

Draggable
Items

What makes Conado specict? Write o list Click on the screen below to wetch o
of ot least 4 things that are unigue to our short video about Canoda. This videa
country. wos made by students in Germany os o

Type here

Type here

Type here

Type here
Do you think these students’ ideas about
Conada are correct? Why or why not?

Type here

Type here

Type here.




Digital Version Can
be Used with Google
Read & Write

P Il N

Copy of Communities in Canada Par!

Bytown Market: This market is
home to a lively area full of Rideou Canal Skating Rink:
speciality shops, farmers’ stalls, Ottowa is home to one of
dining, orts and entertainment the d's longest skating
Ottawa enjoys its reputation os o rinks, and sees itself as a
lively, interesting place to live healthy, active community.
ond visit.

& Coach's Corner
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Teacher-Only Slide!!!

Digital

Mrn:ver of First Nations Reserves

Province and Territory

You will find the Google Jamboard
file of this interactive map in the
Google Drive folder for this Part Y

© Coach’s Corner

resource!

~ Jamboard | Mappin
In the regular (PDF) version of
mapping activity, students would simply
be given a paper copy of these activity
sheets. They would create a map key
using coloured pencils, and then use that
key to colour in the map.

In a distance learning situation, however,

it becomes more com) I have
created a Google Jam version of
this activity for students to use that
platform's markers to create the key
and colour in the provinces and
territories. The image to the left shows
what this slide looks like! You will find this
Jamboard activity in the Google Drive
folder for this unit. and can assign it fo
students from there.

o o T s — — — ———— o — — o —




Clear Student
Instructions

Digital Version

Community Features Instructions

Feature Winnipeg Attawapiskat

© Coach'sCorner

Teachers. Students may need to use information from Communities in Canada: Part 1 Moving from One Place to Another to assist them with this task. In addition, they may want to
consult other classrcom materials and/or online sources for some of these categeries. You are able to edit the table and assignment to better meet the needs of your class o
ppecific students.

Additional Teacher -

Notes




Links to Relevant
Resources

Printable: QR Codes

Extra Sources of Information - Japanese Canadians During World War II

Teacher Note: You may want to provide students with some direction in terms of electronic
resources they may find helpful in researching their debate topics. | have provided several
websites which might be helpful, although you will want to supplement with a frip to the
scheol or community library!

For each site, | have provided the name of the arficle, the full ud, AND a QR Code that can
be easily accessed by students using a QR code reader on a tablet or phone.

Canada, A People’s ory: Japanese National Film Board: Minoru — Memory of
Internment Exile

https://www.cbe.ca/history/EPISCONTEN vww.nfb.ca/film/minonu-
TSEIEP14CH3PA3LE.him memory-of-exile/

Prezi: Was the Internment of Japanese Google Images: Japanese Canadian
Canadians Justified? Internment
https://prezi.com/7gxyvhegm kp/was- hitps:/ fwww.google.ca/search®tbm=isc

internment+of+jopanese+canadia
ns+&imgdii= &cad=h

the-internment-of-japanese-canadians- hé&c

Digital: Clickable Links

The people in this video have developmghital disabilities, and live together in a L'Arche community in Cape
Breton, Mova Scotio. Click the screen ghlow to see who they are, and what they love, hate, and dream

What did you notice about the answers you gave to the
“I Am, | Love, | Hate, | Dream” prompts compared to
those of the men and women of L'Arche? Were you
surprised by anything?

Type here




Instruction Booklets

Communities in Canada
For Use with Google Classroom

Instructions for Teachers

Teachers:
If this is your first time purchasing a digital resource from my

Coach’s Comner store on TPT, you may appreciate some help in
assigning this unit to your students.

Please let me know if there are any issues with this resource by
emailing me directly at: coachsteachingcorner@gmail.com

This digital unit was created for use with my unit Communities in

Canada Part 1 [PDF Version) Communities in Canada:
i
Ak 3 : P " Moving From One
The ach}ﬂhesflessons in this digital resource follow SRR e
along with the 3-part lesson plans found there! .

. Using Google Slides

Need extra help? Check out these

Google Slides
Tutorial Videos

e '.'.-m"'l

“Helpl My TpT Purchases Folder Appears to be Missing

o7 Google Uploads

e

Answer Keys

~ Read soch item.

Push and Pull Factors ) ~ Decide i it 15 0 PUSH
or PULL Facter.

= Dragit info the
correct box.




Canada's Interactions
= With the Global
Community

Canada's B
Interactions in the

Interactions in the Global Community
Global Commum’ry

Printable for Regular Digital for Distance Learning
In-Class Lessons OR Students with IEP
Accommodations

Based on Ontario Gr. 6

Social Studies Curriculum



Unit Components

What you will find in the Google Drive folder!

- 9 Global Issues
Global Instruction @ Topics; Students

hoose or are
Issues Book & assigned ONE of
Flipbook Answer Thege topics to
’ Keys focus upon.
f T 1

tario Gr. 6 Social Studies: Strat Canada's Interactions in
anada’s Interactions F,,.'l',‘, f:“:‘,‘;' - '“'““""”
the Global Communit Global - 3 Y
Testhers e
S

* ssues Flipbog

Char ICEROVID-I9 Punde

Teacher-led lessons based | 25 s...

Canada's

on International Trade. "

Individual or group priSB?:me

inquiries on one of nine | Version

topics. .
of Unit




|16 Lessons

Ontario Gr. 6 Social Studies: Strand B
Canada's Interactions in

Global
Issues Flipbook

How Do Countries
Interact With
Each Other in the
Global
community?

How Do Countries Interact
with Each Other in The Global
Community

Global Issues Picture Sort
and Carousel

What is a Global Issue?
Asking Good Questions
Gathering and Organizing
Information

How Do Maps Help Us
Understand Global Issues?
Significance of an Issue
Significant Events, People &
Developments in Our Issues
Cause & Consequence, Part |

. Cause & Consequence, Part 2

Patterns & Trends
Interrelationships, Part |
Interrelationships, Part 2

. Interrelationships, Part 3

Perspectives
Culminating Task: Report
Card



3-Part Lessons in

PRINTABLE VERSION

Table of Contenis
Sectionor Title Page

Lesson hlucobec ]

0 - o e L

: : - . Lesson 3:What is a “Global Tssue™? 2 closs
B s ceess G Ontario Socil Studies Expectations: BI3,B25 periods
C To— - - I
Materiaks Ri
D Lesson Plans + Global Issues Flipbook Templates(l set per s‘f'udem') + Coloured Pencils
+ Global Issues Flipbook example (make ahead of time) + Charts From Lesson 2
Lesson| | How Do Countries Tnteract with Fach Other| - Scissors & staplers
The Global Cormmunity?
LessonZ bal Issues S Ci
© Gefting Starfed/Mnds On
e 3 ; "Global T = + Ask students To Talk with a partner about what they think the phrase “global
S50 : issue” means. Encourage tThem fo think of examples of such issues.
. == « Efther develop a class defintion of the term OR use this simple definition
Lesson4 | Asking Good Questions Global Issue: an important problem or topic that can affect many people around the
world
LessonS Gathering and Organizing InForrnation + Briefly review the charts from Lesson 2. Ask if these issues are “global”
+ Brainstorm any ofher issues of global significance.  List The issues on chart paper.

Lessone How Do Maps Help Us Understand Global Issy

= = Working On Tt
Lesson7 Significance of an Tssue Davl
C 8 Py 3 + Explain that during the upcorming weeks students will be working to developrich
esean wmm@mmm questions about a variety of global issues, and that each issue will be locked at
e closely by one group of students who will become the “experts” on that issue. Each
Lessond Gi G a expert group will share their knowledge with the whole class at regular intervals
during "knowledge building circles”.
Lessonl0 | Cause & Consequence. Part 2 + Tellstudents that each student will be developing a “Global Issues” Flipbook to
document their inquiry journeys, and That they wil start with the Global Issues
L I Flipbook to record the 3 issues that they Feelare most significanf in Terms of the
550N Pafterns & Trends world community. Theseissues MUST be From the fopics you chose To include in the
- Lesson 2 activily.
Lessoniz | Interrelationships Part | . Show students the example of the Global Tssues Flipbook that you have put
ther. (See the example provided in This resourcel)
Lessonl3 Interrelationships, Part 2 . DiS te the templates and have students cut thern out and sTaple Together.
+ Have students use coloured pencils to record a variety of global issues in an
Lesson M Interrelationships. Part 3 attractive manner on the cover page. Theyneed to put Ther name on the front.
S Day 2 (or extension of Day ()
Lessons Berspeciives + Review the topics, er‘su:hg that all students have a basic understanding of each
topic.
Lessonle | Culminating Task, Part | . H?Jgg each student choose the 3 Topics From the list that they Feel are most
significant For Canadians To be nvolved in, and record one global issue on the left side
Lessonl7 | Culminating Task, Part 7 of each sheet, and a point—-Form explanation of why he/she Feels that issue is
important to Canada. NOTE: Students should be Free to add To or revise their
¢j Coach'sComne explanations throughout the unit, as they learn more through their own researchor
as the result of the researchof other “expert groups”.




International Trade

International trade is used as the teacher
model for exploring global issues. Trade is
looked at using the “Concepts of Social Studies
Thinking” in lessons. Students then apply these
concepts to the specific global issues they are
exploring.

How and Why Does Canada Trade with Other Countries?

If you look at the items you use every day, you will likely find that each item To 5
£ "3 will stat i jade in. For example, how many people in p =
re made in Canada? What about jackets? coun"’r!es

a ent to look around the room to find ot least 5 objects thot have
e in of ountries. thqt cdnada
Canada, like most nations, often trades goods and services with other countries, Imporfed

and this helps each country buy things they dorit hove enough of from other from in 2018
countries, and sell items that they hove a lot of to other places.

ccccccccccccccccccccccccccc

7 Interconnections in Fair Trade

The Fair Trade organization has two levels. The first level
oversees fair trade issues throughout the world. The second
level is made up of fair trade groups in each country.

‘‘‘‘‘

Fair Trade
Canada




9 Global Issues Topics
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Each student Fbcuses
onh ONE topic.
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COVID-I9 Pandemic

Covid-9 Pandemic
197

What Is the World Hedlth Organization (WHO)?

The Worid Health Organization is part of the United Nations [UN). It warks on ps
thecughaut the worid

What 15 Con

i health issues

Conick 19 is @ wirus that is Infectious [spread from
£r50N 10 person)

Tha WHO has iy seisrtists nd doators whe are shudys loaking ot heslth geobloms thraughaut
been warking for mare thon 40 years on global health issues such o

pread
tion ihe couniry.
hildheod vaccinations Doctars teld the federal
The mast comman symatams ars: 'br-"'"‘l“:‘“"m'm
Fover HIV/AIDS

Dy cough Difficulty breathung

‘What ore the symptoms of Covid-197

peaple that hosoitols would

Fatigae +Loss of toste andiior amall tﬂ:““"é‘s MR OUEDf o e e
s wos Covidef first founp D9 oches ::mas
Cowidh17 was first found in the Chinese city ofWuhan on December 1, 2019 Some stientists m_ .I n
beliere that the virus was first 16 humans wh 10 infected w
animals. By March 2020, Covd19 hod spread 1o over 100 cow 3 On March 11 2020 the i
‘Werld Haalth Organizetion (WO daciared that the virus had Becoms o pandemic (on ?‘%‘
outoreck of o digease TNat quickly infects o longs number of people, ower o large area) -

By February | 2601 the
weeld e
. WATIEE posane

'@% E :Ei; :ul“n:?im W
m.-‘w--m

How Did the World React to C

What Part Did

wernments Have in the COVID-IG Response? What is COVAX'
l e e m«\:h:{::m :;:2:;: pandemic i 2020, the gevernment of Canada was cready
moking rules to help keep the spread of

| | COVID-® low encugh so that hespitals

 World Mesith Orgenizotion has
waked countries with encugh money
10 buy vaccines for oll of their

Flatten the curve

citizen b think gheut goarer
g would not be overwhaimed with very sick cauntnes
tients,
; s Cantdt is o detioped counts
oty 1 o el e e , . has enough money o buy vaccnes.
This iz cadiad Mlattening the curve’, which $7% 043 586 for the Cancda agreed o Canada hiced x i § sk
| Moo COSI‘Z';W et pear 2021 shoreany disease | selentists ond ance they ore ready, The problem is

doctors to do
the top of the “curve® would not be o el rese

outbresks o the that posrer countries would have
WHOL

medicol research, 1routie buying these waccines. This
high as it would e if there were no new and 10 share their woruld be o problem for oll countre,

[T rules. dabo with ather N~ Becouse the virus would continue to
countries. ” z Arovel RO Country 19 CouURRry Unless

Thiz meant that Conada hod oiready contritasted 1o giobal heclt crponizotions and

ALL courtries could get the wccines
aqrasmntt thet il counene all ecrone the wedd dbot mith RIS hw vrut

Ewvery country mode ii5 own rules to try to keep its cliizens safe. Most countries wanted

e olble 10 buy their owr. In
September of 2020 1he gevernment
of Conde gove 5200 M 1o suspert
the COVAX pregrom. This donation
wiuld Pelp 92 porer countries buy
the voccines they nesd for thelr
eizeny.

The WHO created COVAX, & program
to Wik thee WHO telited how sercus COVIDH wes, 1t made recammentiotion 1o ol ‘::{';“ﬁ" °|“°',”’; "I_‘"m; ;»clmt:”rv
I foe cou vy et
Ti il D eourdries b
1 Tas evryone who misht have baen i conoct i COVG i aisin s -t v o s o o> (R

3. Voccinote os many people 55 possiole against COVIDR

Son lorge socicl gatherings such oS congerts
Beguire prople 10 wear foce masks when out in publi
e ol

vices such a5 restouronts ond siores.

What Have Provincial and Territoriol Governments
a7

Covid-i9: Websites
Done About COVID o

-3 that works 5o sobee
prokless in the werld. Mast NGCs muss do fundralsing v get the maney they need to do
their work, They otk peogle 16 donate money 1o them
- e chy
0 fund their work.

By mid-hlarch of 2020 mony ports of Concda were going into kockdown:
Marvy businesses and s1ones cosed.
i

5 t be cgen far pick-up ond delivery.
«Soneais closed, and classes wer hald onling insteed

*Public gatharings wers not ollowed Camadians are very generous peagie who Lualy sonate merey to good £ouses in which they are
ik BRI PrOvInNees, riores ond courtins were esricled. interested When CovchI9 arrived, howeear, 58 many pecple lost

hav #ncugh
: A2 with Carvid
Thee gowernment of ¢Gch province ong Lerritory Mok Secisions obout whot the inckoioen would lock
Gen in their orea.

Roch municipaiity hes o puisiic nealth unit 1hat was respenss
«Cenducting Covd-I Lests

Fitparting Cawic- 19 D2t rasults b the pesviniial o terrtarial Svitnment
sHarailin

bealth units o the federal, grovancial and teritoriol gavernments ol
Concdicns safe

Canadian Red Cross Cenadian Hed Cross The Git
i

Hew Conada Compares to
Cther Countries &n

shop ok siores.
a [Employmes




Toble of Confertts
A Glabol lss:
Signfiomnt People, Evenls, &
Developments
Gouse and Consequence
Gonada’s Response to Global
GHOE@OD Report Gard: Corodar's
Resoonse fo Global 1

Issues
Flipbook

Name:

Global 11 [ssues | Flipbook

Printable

|

L3
Raport Card on Canada's Response. Gn el S|o n
T o et
i =3

Digital Version: Students type direcTIy onTo slides.

Giobal | =
Issues Flipboolk '

Table of Contents !/ Imporfam Global I sues 2

Collvn % Conitaumieel
el

Completed examples of
each flipbook page are
provided, using the topic
of international trade.

Parsan or Group: NGO
Memers

-

Persan or Group: Prime
Minisier




Digital Version Can
be Used with Google
Read & Write

P Il N =

1: Canada's Interactions in the Global Community & m &
File Edt View Insert Format Shide Amange Tools Add-ons Help

PN - & - Kk FE-9 N - P Gckpoms Lapuie Thems  Transition

: PN EilElsEs\Els SIS SIS )/S:

Interrelationships

Governments participate in special
international agreements & organizations
to affect global issues.

Sometimes an issue in one region can
affect many others.

Some issues in one region can only be
solved through the participation of other
regions of the world.

Corporations, independent groups, and

caring citizens can also work to address
global issues.
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Mapping

Printable

Flow Maps - Try Tt Yourself!

Canada is the largest importer of goods From the United States. Look at the
nformation regardng The Top 5 Hypes of products our country mports From the
ISA In 2012 Create a Flow map showhng Ths nformation.

tha
Frorm ore locaten
1o cnother

Type of
Product

Digital

Flow Maps - Try It Yourself!

Drog each item to the correct location: names of countries,
products, and arrows,

Wil
{in Billions)

20 YEARS OF NAFTA TRADE: 1994-2014

YEARS OF NAFTA TRADE:
994-2014

This map shows how Canada,
the United Stotes, and Mexico
have traded with each other
undar NAFTA (North American
Free Trade Agreement).

Think of 2 questions that might
be hard for someone to answer
using the map.

‘Write one question in each box
below

00, 0.00.¥00.0
Type question here O
p 0
O0F0 P00 00 0o0d




Links to Relevant

Resources
Digital: Clickable Links

g A

Food Scardity - Government Response

Do Satanal Wi D O Q)

Food Scardity - NGO Actions

Action Aganst Hunger Canada -
Generation Nutrition

s/youtube/OGMEBMZa
=

=5 =

United Nations World Food Program Programime

from!

Click on the image to watch a
video obout where some of
the chocolate you eat comes V




Extra Student
Instructions

Digital Version

[l Students: Use the Cav
- - - - g & Conseguence poster
. . [ ] o E below as you complete
y [l this flipbook page.
3
L
o A Cause: £
e s an event that makes other * Is areaction to a cause.
s things happen. e Can be positive or negative.
s Is clearly related to the event s Can be minor or very serious. Change can hove multipls
o s Isimportant to the degree of the s Can affect onle one persen or many people Couses & consequences.

consequences that follow. Can be immediate (start right away and last only a very

short time) or long-lasting (for a very long time).

nt than others,

People’s actions and
particular social, poltical,
economic & cultural

Find a picture of the issue on the ause condtions work o create
internet. Copy and paste the picture change

PY ~ _P P Some causes have
here. unintended consequences.
=

- Type here

8 Consequence

- Type here

s |o—-|

Teachers: Students should now | eir own specific global issue, looking for the causes and conseqguences that surround the issue. They use this slide to record their work. NOTE: THIS SLIDE IS
Al D IN THE GLOBAL ISSUES FLIPBOOK, AND STUDENTS COULD BE DIRECTLY TO THAT SEPARATE RESOURCE TO COMPLETE

Additional Teacher
Notes



Instruction Booklet

Canada's Interactions in

the Global Community
For Use with Google Classroom

Instructions for Teachers

Teachers:

If this is your first time purchasing a digital resource from my
Coach’s Corner store on TFT, you may appreciate some help in
assigning this unit To your students.

Please let me know if there are any issues with this resource by
emailing me directly at: coachsteachingcorner@gmail.com

This digital unit was created for use with my unit: Ontario Grade é
Social Studies: Canada'’s Interactions in the Global Community.

The activities/lessons in this digital resocurce follow . )
along with the 3-part lesson plans found there! Onfdr[o
Gr. 6 Social Studies

Canada's
Interactions in the
Global Community

Using Google Slides'

Need extra help? Check out these

Google Slides
Tutor‘lal Videos

“Helpl My TpT Purchases Folder Appears to be Missing

Answer Keys

Drag the correct Consegquence into the box beside the correct

CAUSE.

Borgladesh has no lows that

Bangladesh s a poorer,
developing country

The compary did nat fis the
neafie bulding.

Hundreds of workera died.
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