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Lessons List

Part I: Before the Explorers
Learning About the Past

Part 2: First Contact
Explorers & First Contact

! l.
2. Before the Explorers 2. Explorers in the Age of Discovery
3. Indigenous Peoples at a Glance 3. Early Explorers: Motivation,
Y. Indigenous Peoples of the Great Obstacles, & Achievements
Lakes-St. Lawrence Region 4. Cartier & Champlain
5. Indigenous Alliances & Conflicts S. First Contact: Trade
6. Performance Task Menu Board 6. First Contact: Religion & Culture
7. Early Contact Through an Artist’s
ye
Part 3: New France Part U: The Fur Trade
. Trouble in New France l.  Making Decisions in the New World
2. Census of 1666 2. Positive & Negative Consequences
3. Dadily Life for Habitants of the Fur Trade
4. Components of a Strong Society 3. Relationships in the Fur Trade
5. New France Chat Stations 4. Struggle for the Fur Trade
5. Chat Stations: Baymen vs
Voyageurs
6. The Great Peace of Montreal

Part 5: The Great Fur Fair of Montreadl

An Interactive Culminating Activity
This activity transports your students back in time to
participate in the annual fur tfrading fair as journalists,
reporting on the roles of coureurs de bois, missionaries,
fur merchants, hunters, habitants and others.

Onta

Etudes sociales

Interactions des peoples
autochtones et des
Européens

partie 5
La grande foire de la
fourrure




In French

Peuples autochtones - un survol

Lorsque les premiers explorateurs sont arrivés au «Nouveau Mondey, il y avait déja
plusieurs groupes de personnes indigénes qui habitaient cette terre. Chaque groupe
avait différentes méthodes politiques et modes de vie. Certains caractéristiques étaient
semblables parmi les divers groupes des personnes indigénes

Sources de nourriture

ﬁus les groupes autochtones \
chassalent. Certains chassalent comme

la source primaire de nourriture tandis
que d'autres mangeaient de la
nourriture qu'ils réceltaient et des petits
animaux chassés,

Tous les groupes autochtones faisaient
la cueillette de nourriture. On ramassait
des noix, des bales et duriz. La plupart
des tribus faisaient aussila péche.

Le mentant de poisson, viande et
récoltes mangées étalent dépendantes
de lasaison et de la dispenibilité.

Photo by Alex Bros
Croyances

Chaque groupe autochtone avait des
croyances différentes. lls avaient fousla
croyance dans un monde danslequel on
refrouve des esprits non seulement de
personnes mais de tous les étres vivants. Les
peuples autochtones ont organisé des
cérémonies pour honorer les esprits cinsi que
pour reconnaditre les dons que tous les étres
wivants font & leur peuples.

LAM g“‘l

Photo by Alex Bros

La technologie

Tous les groupes indigénes utiliscient
9 des outils pour leurs travaux quotidiens.

La majorité étaient faits de pierre,

@ comme le silex et |'obsidienne. Les

lames de couteaur, les pointes des
0 a lances, des racloirs pour les peaux,
ciseaux pour le bois et les tétes de

fleche sont tous des objets retrouvés
parles archéologues.

Tétes de fleches retrouvées
dans un champ de I‘Ontario

Station de discussion
Devoirs d’un habitant

Les seigneurs permettait aux habitants
d'utiliser ses terres. En retour, les habitants
promettaientde:

* Dégager le terrain et construire une
mMaison pour eux-mémes.

* Payer des impdtschague année. Celles-
ci étaient souvent sous forme de céréales,
de porcs ou de poulets.

e Travailler 3 jours par an sur les terres du
seigneur au momentde la plantation ocu
de larécolte.

¢ Apporter leur grain au moulin & farine du
seigneur et lui payer 1/14e du grain moulu.
* Donner au seigneur une partie du
poisson qu'il péchait dans la riviére.

¢ Donner au seigneur une partie du bois
qu'il coupait sur son terrain.




3=ParT Lessons in
English

Lesson 2:
Explorers in the Age of Discovery

Timeline:
1-2 Class

Ontario Social StudiesExp. A2.3,2.4, 3.3

Periods

Lesson 3: Relationships in the Fur Trade Time
Ontario Grade 5 Social Studies Expectations, Strand A Period:
16213522530 532 1-2 periods

Materials Required
Explorers Map (Colour and B & W provided] + European Exploration Maps [Celourin
Racing to the Orient student sheet Landscape & Portrait format. aswellasa
Blank World Map B/W version)
Chart paper & markers

C The Fur Trade Part 1 (Indigenous Canada/University of Alberta)
Relationships in the Fur Trade student text

Indigenous Relationships in the Fur Trade student text

Fur Trade Relationships Organizer

Getting Started/Minds On
Ask students what they already know about word maps. Start a chart What We Think
We Know About World Maps.
Distribute blank world maps to pairs of students. Have students fillin as many names of
continents, countries, oceans, etc. as possible.
Inside/Qutside: Split classin half, with one group ferming a circle and the other group
forming another circle outside the first group. Students from the inside group turn to
face their partners from the outside group.
Have each pair of students [one freminside group & the other from the cutside group)
share their maps with each other. Allowtime for students to add anything they wish
from their partners map to their own map to make it more complete. After 1 minute
have the outside group rotate once to the left and again have new partners share their
maps with each other. Repeat sharing activities. Continue on until the outside group
returns to their original partners.
Ask students for any new information they gathered about how the word is shown ona
map.

Getting Started
Show students the images of the beaver and the maple leaf, and ask them
which of these two items they thinkis the official symbol of Canada, justifying their
thinking.
Explain thatin 1975 the beaver was declared to be the official symbol of
Canada, and that many people feel Canada would not have existed were it not
for the presence of a plentiful supply of beaverupon the arrival of European
explorers and settlers.
If at all possible, show students the 27 minute
of Alberta, and have students discuss key points.

art1 by the University

Working On It
Explain that over 500 years ago European explorers began trying to find a new route to
the Orient, where valuable items such as jewels, silk, tea. and spices could be found. Use
one of the world maps to show students where Europe and the Orient (India, China &
Japan) were located.
Distribute The Orient student sheet and have students read with a partner until they find
outwhat problems faced explorerswho fried to travel by land to the Orient.
Once students have established why land travel was difficult, have them workin pairs to
trace possible water routes from Europe to the Orient.
If possible, use awhiteboard projectorto display the colour version of the Explorers Map
with the trade routes marked. and discuss the various routes. Have studentsfinish reading
their Racing to the Orient sheet to learn more about the early explorers’ fravel routes, and
to answerthe question at the bottom of the page.

Working On It
Now that students have a better understanding of the importance of the fur frade
in shaping Canadian history, ask them 1o identify who the “players” were in the fur
trade. Hopefully they will recognize the French, English, and Indigenous Peoples.
Distribute the Relationshipsin the Fur Trade student text and have studentsread
about the three “players”. You may want to put studentsin groups of 3 for this
activity. Each group member could read about a different group, and then share
information with each other.
Distribute the Fur Trade Relationship Organizer and discuss where they think the
different groups would be placed. For now, have them determine where French
and English would go. Discuss how organizers help people understand relationships
better.
Explain that different Indigenous groups had to make theirown decisions about
whetherto trade with the French or English, and also who to be allies within
conflicts between groups.
Distribute Indigenous Groupsin the Fur Trade text, and repeat with reading
followed by completing the rest of the organizer.
Note: Students will need to read carefully to see that while the Cree traded
primarily with the English HBC, they also were middlemen between the English,
French and other Indigenous groups. For that reason the Cree are in the middle
position between the Wendat and Haudenosaunee on the organizer.

Reflecting & Connecting
Have students brainstorm questions they still have about early European exploration, and
record their questionson chart paper for future reference. You may want to have
students also choose the question they are mostinterested inin thelr social studies
notebook or duo tang, as this may become a source of inguiry for them laterin the unit.

Reflecting & Connecting

Hawve students discuss how the belief systems of First Nations groups might have
affected theirrelationships with Europeans, particularly their belief that land and all
living things are meant to be shared, not owned, by everyone. Were the French or
English more receptive to working alongside First Nations peoples in their own
environment?




Mapping Activiiies

Les groupes linguistiques des peuples
indigénes avant I'arrivée des
Europeéens
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Varﬁety of Aectiviries

Crumple and Shoot Game | Questions & Answers
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Dramna & Art
Inregraiion

Contact précoce avec les yeux d'un artiste: =3

se fhe strategy that you feelwill

Jrai vu une petite ile flottante se diriger vers le rivage. Il y avait détranges
arbe blancs sur I'ile. Dans ces arbres se troubdient des creatures qui
pouvalent étre des ours. En approchant de lile.J'al vu que les ours etalent
des hommes. Ils ont abaissé un étranger canot en bois dans I'ecu et sont
arrives a terre.

Mous avons invite Donnacona et dix de ses hommes a notre fort. Guandils
sont arrives, nous les avons faits prisonniers et les avons emmenes sur notre
bateou.

| Nous avons constrult une grande croix et |'avons placee a I'entree du port. 11
y avait un bouclier avec troislis. et sur le bouclier nous avons ecrit «Vivele
roi de Francess, Gue penses-fu gu'll se passe dans cette llustraf

|Les gens voyageaient a bord de gros animaux qurils appelaient des chevaux et |
tiraient de grandes boites quiils appelaient des charrettes derriere eux.
En decembre. la maladie a eclate parmi nous. Certains ont perdu toute leur
force. Leurs jambes sont devenues enflees et rouges. La maladie 5'est
aux hanches, aux épaules, aux bras et au cou. Nous avions tous mal

propages 5,

| aux dents et aux gencives.
A lintérieur des maisons, les gens étaient assis sur du bois et mangeaient sur
des tables en bois. Ils ufilisaient des outils brillants qurils appelaient des
couteaux et des cuilleres pour manger.
Nos navires sont gelés par la glace. La glace sur les ponts est plus épaisse que
ma main, tandis que sur le rivage. la neige vient au-dessus de notre taille.

& dans cette oauvred

Quelles preuves as-tu
appuyer tes ldées sur les
/pperspenﬂves que Fartiste montre

Les deux pe

Nous avons construit un Fort, mais il ne protege pas du Froid et nous avons - 7
toujours faim. Les Iroquois sont plus habiles a chasser que nous. Iis partagent Preuve de l'ceuvre /1 Connalssances préalables [ |
la neurriture avec nous quand ils le peuvent. 5

|Les gens appelées fermiers avaient de nombreux animaux que noUs navions
Jamais vus auparavant. Iis utilisaient ces animaux pour la viande, une boisson

ee lait, des ceufs et chose appele laine pour fabriguer des
ﬁpsmls et des "u"«_q“fgﬁ

“Tea Party”

Quotation Exploring
Sorting Perspectives



Chat Srations

Timeline:

Lesson 5:

New France Chat Stations
Expectations: Al.2, A2.4, A3.4, A37

1-2 Periods

Materials Required
Chat Stations (1 copy of each station placed around the room)
Optional: Chat Stations Recording Sheet (1 perstudent, pafr, or group): copy
back to back tosave paper)
Chat Station Teaching Notes: 1 set for the teacher only

Getting Started/Minds On
Remind students of the features of a sfrong society that were explaored in the
previous lesson.
Explain that today they will be exploring *Chat $tations” to learn more about
how social, economic, religious, and political factors were responsible for the
evolution of New France.

Station de discussion

| Le roi de France a envoyé 900
|femmes pauvres en Nouvelle-
|France. Il a donné a chague

.‘femme un beeuf, une vache, 2 I
porcs, 2 poulets, du boeuf salé et |
‘S%!‘grgeﬂm. Pourquoi ferait-il ca? |

Station de discussion

L'Eglise catholique de la Nouvelle-France

Lieu pour obtenir
des Informations

Endrolt pour
célébrer des jours

saints spéciaux.

Endroita
visiterentre
amis.

=% 1
| LUEglise catholique était-elle importante |
" pour la vie sociale en Nouvelle-France? |
Pourquoi ou pourquoi pas? 1

- Ei |

Working On It
Put students in pairs or small groups. You will need 10 groups/pairs in all.
Give each student OR group a Chat Group Recording Sheeft if you want
stfudents to have a writtenrecord of their observations. The recording sheet is
divided into sections, with each section having a number correlated toa
specific chatstation. Explain that groups will fravel from one chat station to
another. At each station they are to discuss the images, content, and question
shown at the station. They then either individually or communally fake notes
on the appropriate section of their recording sheets.
Place each group at a different station. Allow 3-5 minutes per station before
having groups rotate to theirnext stations.

Reflecting & Connecting
When all stationshave been visited, have a large group discussion about each
station. (You may want torefer 1o the Chat Stations Teaching Notes.) What do
we now know aboutlife in New France? What were the social, political, religious,
and economic factors that contributed to the success of New France?
Optional: Have studentsindependently write a short paragraph about life in
New France.

AND/OR THE TIME AVAILABLE TO YOU, YOU MAY WISH TO USE
ONLy SOME oF THE STATIONS, OR DO ALL TEN STATIONS
OVER 2 PERIODS (5 STATIONS PER PERIOD).

‘sputod Aa) ssnasip o} ySnoayy aypjo. sdnouab aAby
puD WooJd ay} noyBnoJy} ..SUCKHDIS JDYD. 83D|d




Residenticl Schools

Notes to Teachers

Residential Schools
Youmay wish to have your students participate in cne or mare of the
following activitiesin recognition of the legacy of the residential schoal
systemin Canada. | encourage you to contact your school board's
Indigenous Ligison and/er local Indigenaous community members to

assist you in these activities. 0 Shirt D

On September 30" Canada recognizes the

legacy of the residential school system by
\ / wearing orange shirts. This item was chosen
because aresidential school survivor, Phyllis Jack
Webstad, had her own orange shirt taken away
from her on her first day of school. Hereare a
few websites you may want to check outin
regards to this day.

ngeshir

shirt-day

Kairos Blanket Exercise

This activity ismeant to help studentis fo understand the deep loss that
indigenous people have experenced as a result of European expansion into
whatis now called Canada. A variety of blankets [representing the land) are
placed on the ground. and participants are asked to stand on a blanket and
given a card telling them theirroles. As historical events are read aloud,
participants step off the blankets, showing the displacements and/or deaths
of Indigencus people. As the blankets are taken away, students have a visual
representation of how devastating these events were forthe Indigenous
population.

To see a video of a blanket exercise, click

+ Ifyou are interestedin having your students experience this
activity, please contact your nearest Indigenous community to see
if someone is qualified to come into your classroom to lead your
class. Please do NOT try and do this on your ownl

Les pensionnats

Books About the Canadian Residential School Experience

There are many excellent books that you may want fo consider as read-alouds or
items for your classroom library. Many mhoo‘boords have purchased some of these

books to placein school libraries, for -
for assistance in locating any of these wonderfm books.

Quand J'avais huit ans _Christy Jordan-Fenton & Margaret Pokiok-Fenton
Shi-shi-etko by Nicola T Campbel

Le chandail orange de Phiyllis by Phylis Webstad and Brock Nicol

Je ne suls pas un numéro by Kathy Kacer and JTenny Kay Dupus.

Les mots qui me reste by Violette Pesheens

Les bas du pensionnat by Christ Jordan-Fenton and Margaret Pokiok-Fenton
Etrangére chez mai by Christy Jordan-Fenton

Pirogue de Shin-chiby Nicola I Camnpbel

i) Nuncwvut, 1999
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Assessment Tools

@ historique:

1682: Evaluation de la grande foire de la fourrure de

Journaliste:

" Niveau2 ] Niv

3

Montréd

Ci

* Expression et
organisation
didées et
dinformations
sous forme orale

* Application
des
connaissances
et des
compétences
dans des
contextes
familiers

Exprime et
organise des
idées et des
informations sur
des
personnages
historiques
oralement ou
sous forme
écrite avec
une effica
limitée

it

©

Applique les
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enjeux plus
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ses
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Ressemblances et differences

Answer Key

Utlise ce tableau pour monirer comment les différents groupes indigénes étalent
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Lesson Plans in English

V4
Lesson é: Perspectives Timeline: 2 Z -
Expectafions: B2.1 B2.2 B3.6 B38 1 Class Period Diff érentes perspectives sur lesuniformes scolaires
Materlals: »

Quiserail inléressé par le sujel des uniformes scolaires? Examinons
! blank and completed) quatre groupes différents de personnes susceptibles d'étre

Different Perspeciives on School Uniforms
+ Different Pernectves: Windrow Protecton |2 vers!

= Opflonol Princlples Respectng th apnment anoda's Relotlonsnio with ndigenous concernges par ce sujet.
-1 (downlood directly from the inkl] « Perspeciives Hipbook Template
faing ared Partiesprenantes
« Asksludents 1o think aboul a disagreement thal they ond a parent or other adull recently
had. What was the ks Why did people howe different opinions? What are the factors L7
*

that may couse peopls ta have different perspectives, or points of view?® [ie. Age, gender. Purm FI"OF -E l u- E 4

educaflon level. sodo-economic stafus. religious/spiffuc bellefs, etc.)

Exploin that some Issues or foplcs have stakeholders, who ore people with o specific interest }
In the lssue and/or may be offected directly by the lssue, Les points de vue + Heureuxs'l peutvendreles
Distribute ond/or gisplay Different Perspectives en School Uniforms uss Ihe stakeholders evvenidépendre de p :
i this issue, and ask i they can think of people who might NOT be stakehol For P 5 uniformes dans son magasin.

3 ) ) o
example, a childless office workerfrom the ofher side of the city likely doasn't have a valid I'argentd'un p_arent et » Malheursuxs'il ne peut pas
interastin this topic du codt des uniformes. wvendreles uniformes, car &

* Howve students dizcuss the various thoughis of the stakeholders. Are some viewpoints more «  Peutaimer ne pas avord parents vont probclblemcnf
persuasive than others? Bxgploln thot It s important to remember thot there are almost se batire avecles enfants e y s 1
ahwarys different persoecthves on an lssue, and thot gevemment officlals and other deciion- g it h arrél {-:Ar d'achelerla plupart
makers have 1o consider all of these perspectiv e leoking al an issue. _SUF Quoi porier chagque des vétements de leurs

+ Ensure that stedenks understand thal federal and previncial governments have a “duty te jour. enfants au magasin.

consult and accommeodate” First Nalions, Métis and Inuit communities on issues that may
affecttheir reaty rights. Consider showing them the “Principles” poster linked above.

Uniform
Working On It es
Distribute ond/for display the blonk copy of Different Perspecties: Windrow Protection to m

airs or grouns of students.

Explain wihnal a windrow iz [or those sludents who may be unfamiiar wilh the herm.

Ask studants fo work with their partner or group fo brainstorm possible stakeholders who Em Enseig‘mm-ecﬁon
would be interested or inveasted in this topic. as wel as fhe various viewo oints each would

hawve. Allow 5-10minutes. and then have a class discussion about theirideas.

Show students the completed verlon of the paper. and discuss viewoaolnts fhey mery not
have consldersd. Discuss how ndigenous peaple belleve that everething on sarth i
connected and has a spiril, and thal their beliefls and experi @5 olfer perspectives
nead lo be considered when thinking aboul a social of environmental issue.

Pensent que porterla = Pansent que les unif

migme chigse Tois les empécheront les éléves d'étre
: taquings & l'école & cause de
jours est ennuyeux.

q b laurs vétements.

Peuvent aimer ne pas Persent que las studiants se
avoird décider quoi sentiront plus responsablas en
porter chaquejour. uniforme.

Is seront en masure dldentifier
facilement les €léves d'autres
&ooles sur le terraingde jeu.

Reflecting & Connecting
= Explain that students will need to research the pemspeactives of different people as part of
thelr cction plon, This will help them goln new Ideas about the tople,
Distriouts the Penpectives fipbooktemplate (there ore twoe versions for differentiated
Instructlon}. ond explaln thot they will need to Interview 3 people. one of whommust be a
of Inuil person. you feel thal your students may hove o problem
igenaus source, condider asking someoneg inlo your classroom lora social
or setup o Skype session with someone who could offeran Indigenows
e of the warfous inquires vour students ore doing.
= et o deadineg for this task o be completed. and clarify any student questions. a

Student Texts &

Organizers in French
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vue des partieg
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Detailed 3-Part Lessons

Timeline:
| elass perod

Lesson]: Introduction
Expectation: B23 B3.2

Materials: NOTE:
+ §sheefs of charf poper. each with a different fitle: | hove chosen o simgle
+ NMuricipal Govemmeant + Federal Govemmen| g g
P mapping activity for
* Provincial Government s Cilizenship + Our Community B 4

Marikers [different colour foreach group)
Action Plan lemplales | and 2 ([ille Page and Our Commurity|
Pririt or onlint_.mup of: World, Canada and Onilario

QPTIONAL: e on the Map by Joan Sweenay

st ude"ts ot this grode

locafing themselwe
e world!

|
i
i
1
1
1|
1 thislesson. as| find
i
i
|
1
i
|
1
]

Lesson 4: First Nations, Métis, & Inuit Govermance Structures Timeline:

Expeclation B33

Materials:

Hoppens When o Hunter-Gatherer Soclety Bunsg

+ Online Video,_Feeding Munowvut:
Qutof Food? ANDJOR
» Foodin the Arcllc «  First Maotions, Métis. ond Inuil Govemance Sructures

Gefting Started: Carousel
Exolain thot students will be workdngIn groups traveling from one section of the room ta
another. Bach group will have a different colour of marker 1o record Iheirideas, They wi
nead o carry this marker v Ihem from o 1o flior. Asstudents arrive al anew
slalion. they will record any ideas thal have not been wrilten by presdous groups.

Use any method that works well fer your class fo place students in groups, and establish a
signalindicating it's fime to move to the nextstafion. $end groups to thelr first stotlon, Allow
about 2-3 minutes per statlon,

discussion aboul the information
d whal was chollenging®

After groups howverotated through all station e acl
recorded on each chart. Whal do they know a lof about,

Getting Started

+  Asksludents who maokes the decisions in iheir home, Who has o follow the nules? Whois

able to woice their opinions and ideas about the decisions that ore made®

+  Askthese same guestions about their schoel and their classroom!

= Tum aottenfion fo how deciio

= Askstudentsif they feel thol there are any “voices™

n-making is conductedin your locol community. From the
orevious lesson, students will howe some understanding that dechkion-makers ars often
slected officlals who are supposed to represent the views of thelr constifuents,

nol being représented by aur current
and you will wanl 1o address the

ask sludents lo consider

system of democrocy. (They may offer “children”,
malurihy issue thol resulls in a voling oge of 18] fnoone offersil,
now the area that we now call Canada was govemed long ogo.

Working On It
Hawe students discuss their community. Do they identify their town/cihy.
orovince/temitory/state or region. or do they think in terms of their counfry#
= BExplicitty explain that their local community is o town or city, that is also part of a province
orterrltory and thaf the provinee Is olso port of a country, which Is located within @
continent, [The book Me onthe Moo s a greaf read aloud to help explalin this conceptl)
You may want ta refer lo classroom prinf or online world, Canodian ond provingal mops 1o
nelp students locale their cammunily
Disirioute th n Plan lemplates. Explain thal over the nexd few weelks the class wil be
ooking at how different lewvels of gowvemments hand'e issuesin fneir community, their
orovince/teritory, and the country. They will be collecting and recordinginformation in
thelr Acflon Plon Alpbooks, 1'0:I<:‘.-r theywillbe complete the first hwo porfs of the flobook]
1. Title Page: Version |- Creale their cwn lilles Version 2—- Colourinihe leliers.
2. Dur Communily: Students record Ihe localion of their communily using a star or
dal on balh the Morth Amercan and Ontario mags. Then they complele the
fil-in-the-blank senfences.

]

Reflecting & Connecting

Quastions to Diseuss: What level of govemmentinn charge of ourlocal community? Our
province? Ourcountry® Cur confinent orword? Invite studentsto share what they know
about differentlevels of govemment. and fill in any gaps where appropricte.

Working On It

Tell students that the video they ore about to watch detalls a serlous ksue that exlstsina
particular port of Cancda. Ask them o walch carefully 1o determing whal level /s of
govemment snould be invoboed in 1his issoe: municipal, pruvincic. Meritorial and/or federal?
Show students Eeeding Nungwul: Wh nler-Galhererdociely Buns Cul
o d and/ar show them the sheet: Foodin the Arctic
Ask students to discuss with a partnerwhy Nunorwut is facing food insecurity, ond what lewelfs
of gowvemmenf should be Invohved In moking healthy focds more oocessiole to northem
Indigenous communlities. Students should be refemng to leaming from Lesson X Levels of
Govemment for assistonce. ([ederg Govemment: Indfgenous and Northern Affals Canoda)
(Teritorial Govemnment of Mungsyul: Part of the Munowut Food Securily Coalilion]
Askstudentsit they think that individual Munawol communilies can help people thal ore
struggliing to find health. affordable food.
| students don't come up with the concept of adwvocacy, explain that Canada’s Indigenous
:Jeo'jles hove created mony different orgonizations to help them with the issue of food

Insecurty ond other problems they experence, such os the right to flsh ond hunt on thelr
fraditional lands,
Distrioute First Nations, Métis. and Inuit Governance Structures and cxplain thal the charl
snows some organizalions thal odwocale for these populalions. Either read aloud or have
students readin pairs/smoll groups. Ask sludents 1o delermine ch argonizalion is Local
[L]. Regional [R). or Notional [M]. (hefis Mation — Regional)] (ITK — Mational) [Indion Chiefs of
Ontario [Regional] Houdenosounne Confederacy — Regional] [Bond Council -Local] Take
up with stugents, Dlscuss howlocal offen means "municipal”, etc,

Reflecting & Connecting
Bring students bock to the food insecurity issue. Ask them if they fesl that the Inuit people need
orgonizations to advocate forthem on this lssue., orif the different lewels of govemment shoulkd
be adequate fo handle this tosk without other asslstance. Why or whynot? NOTE: This
discussion will definltely look different depending upon the locatlon of your school community.
some studenis will have more personol experences of food insecurdly fnan olhers!

elevant Websites




Action Plan Flipbook

u juges les pis i
Provincial ou Federal
\ [m‘, Territorial (Premier ministre| W-M-rbawnuhnnmmhmmwrmtnuhpm
(Fremier misre) Mon sujet o
[§
m [@N 1
a
—— Expiique pourquoi ce sujet Minteresse.

85 COUPER LE LONG DE LA LIGNE POINTILLEE

Questions au sujet de mon probleme |

B COUPER LF LONG DE LA LIGNEPOINTILLEE

Version2

Dans la par fon
‘pprt on enjeu. Mckntenan, scrire s

Etabiis un calendrier des tches a effectuer pour metire fon plan d'action en
place. Ecr haque

Local oumunicipal Provincial Fedéral

Quedo ost nfficacite d
e niveay
marnantl

B jan c des actions*“du gouvernemem

1 |
e e i
fait.

Echéanciers
EN 3 e« COUPER LE LONG DE LA LIGNE POINTILLEE ‘ Mﬂm’ memﬂm

COUPER LE LONG DE LA LIGNE POINTILLEE cau ? T e B oo e e ey ey g e e

Version | Version 2 8 COUPER LE LONG DE LA LIGNE DIRECTRICE Bilan des actions du Wernemem I




Aujourd'hui, |
I protectie

Emphasis on
Indigenous
Perspectives

1876 Indhian Act
This law was Important Because il credted reserves [specific e
pieces of land fhat were sef aside for the use of first Nations USAimn e i
peopie). This land coud not be owned by Indigenous people, so i ot 1o
‘thers. This kew cutiowed fradiionalways of | [0 Pramises 1o prol
governing, end crealed o band counell lor each eserve, A
bard coundl s mode up of on decied chiel ond courdcilons,

fruits et les légumes
de pousser.

Lanovrriture dans I’Arclique
Maintenant

Combien
coutent les
aliments en
209 au
Nunavut et en

The Canadian govemment

recogrizad the kit
populalion os ci

people any say in decisbor-
rmeaking.

Scannez le code QR
pour savoir comment
les Invits obtiennent
leur novrriture.




hquiry Based Process

Quelles questions te poses-tu au sujet de cette illustration?

e

» Litinérance

» Lapauvrete
infantile

» Lintimidation

» La disponibilite des
professionnels de la
sante

» Le manque de bons
emplois

» Le logement
misérable

» L’éducation

» L'enquéte sur les
femmes disparves
et assassinées

» Linsécurite
alimentaire

» La garde d’enfants

» Laviolence
domestique

» Le controle des
armes

» Les droits des

animaux
> Les possibilites de
loisirs
» l'acces aux
services d'urgence
(pompiers, police,
)

v

Y ¥ Y

A4 YVY b A A4

Y ¥ Y

Lasur|
Lafonte de
polaires

Les émission
lieesautr
Labio

La poliution
Les dechets

Lesson 12: Government Action Report Cards Timeline:
Expectations: B1.1 B25 BLé 1-2 Class
Feriods
Materials:

Somple Report Card from last lesson

Govemment Actions Beport Cord fllpbookfemplate/s (| have provided fwo femplates,
One ks blank, and the otherls more structured, You may choose to create your own
lemplale as wel, iTil beter suils the needs of your students. A checklist might work better
for some students, porticularly those who may have an |EP.)

Getling Started

Reviewthe categonies & critera developed by students In the last sesslon, as well os the
report card created using the categorles & criteria.

With sfudents’ help select one or more categories from the report cord, and wiite a
complele comment for the category, using The eriferia. You may want o use the
“Learmning Goal/Example M ormal thal is used in the example, or another formaol.
Ensure that students realize thot they will nead to providespacific evidenceto support their
Commenis.

Working On It
« Lay oulany condilions you wanl studenls fo Tollow for this report card assignment. For
example, each sludent must:
= Report onall thres levels of govemment, plus an Indigenous govemment

structure

OR
Report on only one level of government

OR

Repor anly how levels of govemmen! worked logether lo address an issue

«  Allow students to workowith their groups, poriners, (or by Ihemselves if thal had beer
previowsly decided) to discuss this work, but each group member should be responsible for
completing their own written work.

* When students howe completed theirwork, hawve them meet in pairs to shore & discuss their
report cords, After shoring. allow students fo revise thelr report cards I fney fesl they have
golned mors Information as o result of the discusslon,

Reflecting & Connecling
Knowledge Building Circle
Draw attention 1o the leaming goal for fhi sion, and oddres: y
feel would be important for your students in lerms of evalualing evid e and drawing
conclusions. Allew students to share their report cards for each of the issues discussed in this
unit. and encourage students to challenge each otherand build upon each other's
knowledge.
Remind students of the gulding questions they hod created of the beginning of the unit,
ond osk If they have found onswers over the past few montns, Whot do fhey stil wont to
learn more cooul? Their onswers can help you choose related shored and guided reading
lessonsin vour flerocy program lo conlinue the learning!

Students Evaluate

Government Actions




Student-Friendly Texts

& Organizers

Les gouvernements travaillent ensembie Repreésentation gouvernementale

Le Canada estun pays cémocratique. ce gul signifie que les clioyens votent pourles condlidots

Certalnes guestions sont suffisamment Importantes pour mplover plusleurs poliers de TS L b
gouvemement. Lorsgue cela se produtt, les représentants de chaque gouvemement dolvent rIE:igﬁ[:s?:l:ejﬂul:-e-ulﬁzf;ﬁrﬂieﬂ aux élections municlpole, provinclale ou tertarale.
fravaller ensemble pour s assurer que loules les régles son sulves. Souvent, chague palier de sell de jes.
gouvemement paie une partie des ravaux 8 effeciuer. Parlois,chague niveaude. Vaiciles différents fyoes délections: . . _
gouvememenl paie le méme montant dargent. D'autres fois, un palier conlribuers plus qu'un Municipal Provincial ou territorial Fédéral Indlgéne
autre. + Malre oupréfet +  Premier minisire = Premierminisire = |l exisle de
+ Leseconsellers Député windial =  Député fédéral [MP) = tyoe
_ N e e eloeions solen
Chatham Voice, eqgislativeMAL ou MPF) l'organisafion.
22 aoutf, 2019
Ca'n_rt!cle dBiDl‘JJI'h'nl onllqueg.Jellﬁs [ ] mm | Provincial Federal Chefsde
— ov I"Ontario
Adresser des enjeux importants Jerritoriat
Pramier Premier Chet régional
Gouvernement Citoyensav e | G | AN
aux citoyens gouvernement
L I ts trenvallent ensemizl . T
vant iore ensemble. Dons rmage cicesss def | ¢ Les élections + Le vote
leurs plans ensemble. Le maire de Chalhom Ker - sy
snsembie. + Les assemblées + Les pétitions
O Guel pafier de gouver, tn'est pré " " .
B Guoll rveot camaset PP | publiques + Les manifestations
Soins de santé:unereq | * Les réunions du + Le boycottage embre du | Membre du Chef
Ls Conadn st jmageeeneer] | conseil de bandes + Les organisations provicil (1)
g'le}:s:';Irs::':'r;?qlfes‘gllbhi';?;[i!fsbésgo..uer’sme * Les GUdlenceS benevo"es dembre de
en sorte que nousrestlons en bonne santé, pUb[iqUes « Ecrire a un déDUTé '»Iﬁ}ss_elﬂt'_)lér-!
Gouvernement federal . N 2o b
+ La contestation + Demander aux TLA)
devantla Cour candidats aux
supréme élections locales de
e - — |- Le’s gssembtees N donngr leur avis sur
provincialfterritorial . générales des Métis un enjeu
+ Les referendums + Les medias sociaux
municipal |- 1 |« Les discussions entre
: nations avec les

gouvernements des
Premiéres Nations
et/ou des
gouvernements inuifs
La commissions

d'enquéte
Les médias sociaux
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