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Instructions for Teachers

Teachers:

If this is your first fime purchasing a digital resource from my
‘Coach's Corner sfore on TPT, you may appreciate some help in

assigning this unit to your students. j

R T T

Please let me know if there are any issues with this resource by
emailing me directly at: coachsteachingcorner@gmail.com

Ontario Gr. 5/6 Social Studies| |

This digital unit was created for use with my unit Ontario Social
studies Grade 5/6 Strand A: Heritage and Identity

The activifies/lessons in this digital resource follow

along with the 3-part lesson plans found there! HE TS




Unit Structure

This unit has been created to assist teachers who have a split Grade 5/6
classroom in Ontario and meets the expectations of the 2023 Social
Studies Curriculum.

Lesson plans enable the teacher to lead ONE lesson for both grades, and
then the major task for the lesson is the same, but with each grade
looking at different student texts (grade-level, illustrated texts are
included). For example:

Lesson 4: Primary & Secondary Sources

Getting Started: Explanation of different types of evidence; students work
in pairs to sort a set of sources into Primary/Secondary chatrt.

Working on It: Students examine primary/secondary sources and
annotate using highlighters:

v Grade 5: Explorers to New France

v Grade 6: The Growth of Winnipeg

Reflecting & Connecting: Discussion of student findings, and of when
each type of evidence is most appropriate. Possible Activity: Students
explore their classroom for items that would be primary or secondary
evidence for someone 100 years in the future who wants to know what
education was like a century before!

Most lessons focus on one of the “Concepts of
Social Studies Thinking” from the curriculum,
allowing students to develop critical literacy as
historians and geographers during This unit.
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|4 Lessons

. What is the “Canadian Identity?
2. How Do the Features of a
Ontario Gr. 5/6 Social Studies Community Contribute To Its
Identity?
3. Why Do People Live in Certain
Communities?
4. Where Have Canada’s
Indigenous Peoples Lived?
S. What Are Treaty Territories?
6. What Are Primary and
Secondary Sources?
7. How Do Maps Show Patterns
and Trends?
8. What Are Interrelationships?
9. How Have Canadians Solved
o 0. What Make
0. at Makes an Event
V‘,{hOT £ The Significant?
Canadian Il. What are “Causes and
i\ Consequences™”?
‘ Idenﬁw ' 12. Why Do People Have Different
Perspectives?
I3. Whose Perspectives Are
Loudest?
I4. Métis and Inuit Peoples
Culminating Event: Let's Debate
Assessment and Evaluation

s
Blended
Split-
Grade
Unit




fthe decument].

all expectaiions. os wel os

Concepl(s) of
Disciplinary Thinking
(what students should be

thinking about as they
nvestigate|

Big Ideqs
{what students should walk
away from the unit with|

nteractions can be
paositive for some and
negative for others.

We must be aware
that each g
ifs own perspe:
interrelationships.

Cooperation and
conflict are inherent
aspects of human
inferactions and
relationships.

Big|deas

Different groups may
experience the same
development or event
in different ways.

Members of different
communities may

expernence anevent
in different ways.

Mai
comn
mad
contri
Cana
Signific]
differe
have d
the de
thatcd
of

Learning Goals

We are learning how
to identify how
members of different
communities may
experience an event
in different ways.
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Full Lesson Plans

Lesson 1: What is the “Canadianidentity”?
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Student-Friendly Texts

Winnipag Gateway to the West

comparadwith athar

Education in Indigenous Communities @

Deaths of 7 Indigenous Students in Thunder Bay the
Responsibility of Al Canadians. jeasire cac v, e 18207

aw greafer
y has this

Image by Al Batae (Flickr)

Look ot the map. Watch the video. In
the box below, write at least one
question or one thing that you think is
particularly important about the deaths
of these seven students.

& weather forecasters farthe city foissus warnings forpeople
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Month Averugemyi Averagelow

January -10.1 -18.1
February -79 -16.8 Type here
March 0o £
Apri 0.0 0.4
May 17.1 b4
June 230 13.0
July 267 1465
Augus! 25.4 150 SoochCoper ]
September 20.2 28
October 10.8 2.6
November 1.5 5.7
December 8.1 15.5

Causes & Consequences

Maost community events have both causes and
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Interrelationships

= There are connections between humans, as well as
between humans and their environments.
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Events in one area can have a significant effect on
other areas.
The environment can help people meet their needs.

For example, let's look at the Bementary School Crisis in Attawapiskat.
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Digital Version Can
be Used with Google
Read & Write

b1l N

Grade 5/4 Strand A Social Studies

File Edit View Insert Format Sl
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The Japanese-Canadian Community in World War II

Sometimes we need to onolyse information (exomine something carefully in
order to understand it), It con be helpful to use a graphic organizer to arrange
the information neatly. A Pros and Cons” organizer is o special way 1o arrange
the information to see the positive and negaotive aspects of o situation,

e Type here s Type here

ponese-Conac
cammunity during W

f the government's
actions on this community.
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Digital Version:
Movable Interactive
Pieces

We Are Canadian!

Canadians play Think about what makes
Canada a special country.
What unigue
characteristics do

Canadians have?
Finish each sentence by

EITHER typing in your own
ideas, OR choosing one of
|

caring

|lacrosse| | serious |

Push and Pull Factors

Watch this video about o | PUSH FACTORS: PULL FACTORS:
Push & Pull Factors. g | Things that maoke people Things that make people
) want to leave a place. want to move to a place.

Draog these factors into the correct
columns on the chart,

unsafe schools
cheaper housing




Mapping

Population of Metis People in Canada’s Cities

Eurcpean traders came fo Morth
Amerca long ago locking for furs 1o
buy for the people in their home
countries. They fraded furs for guns
and tools with First Nations hunters.
The Franch and English men offen
manmied First Nations women, and
gl thek children were known as Mélis,

1 means “mixed-race”,
tétis people ived in the

Land Treatiesin Canada
Canadian govemments and many different Indigenous peoples mades treaties over a
long period o €. This map shows the locations of some of the land trea

s this map different from othersyou have seen? What Information Is mis

The first Metis people lived across wha
bescoms Wastern Canada, Onifario, an

United $tates. The shaded part of this
area where Métis people could be fo
fur traders began fo explore these regi
some animals that lived in the area.

How might these animals have helped




Links to Relevant
Videos & Websites

What Treaty Territory Do I Live On?

The name of my community is type community name.

My community is located on the follow

territory: type name of treaty terr

ing treaty

This territory is covered by the following treaty:
Type name of treaty.

The most important thing about this treaty is type
here.

It is important that we know obout this treoty becouse
Type here.

Lesson 2: How Do the Fealures of a

to Iis Identity?
Grade 5§ Expecicdlons AB 1, A]G%

Timeline:
2 periods

Clickable Links in
Digital Version - |

* Winnipeg ond Iroou::'s of the: Eosterm
Woodland texts

tures: Iroquois of the Eastern

Community Fe:
Weodlands

Gefling started
Ask students to consider what types of features make o community unique. You moy wont
to have them work in small groups to create a list of these features, ond then have the
groups share their ideas with the class. For example: climate, population, language,
religion, wildlife, economy, special buildings, or symbols.

Day One Working On It Day Two

+  Exploin that students will be watching = Explain ﬂ_"Cf_EfUdef’fE will be fSIGCi‘TQ
videos about Winnipeg & the Iroquois of about Winnipeg & the Iroguois of the
the Eastern Woodlands. Eastern Woodland, and that they will

+ If pessible, poir a Grade 5 student up with a need to look for the different types of
Grade & students. features listed on their chorts.

+ Distribute the Community Features sheets * Again, if you wish, have students pair up
to students [check grade levels on the agaoin.
sheets). + Distibute the Winnipeg and Iroquois

* Show students the Grade 5 video (Iroquois). texds.
Have the Grade 5 students use the 2rd * Explain that students will read to find any
column in the chart to record how each new information about the listed
feature was used by the lroquois. Their teatures. They will record their learming in
Grade & pariners con assist. the 3 column of their chorts.

Show students the Grade & video
[Winnipeg). Hove the Grade & students
record their leaming in the 204 column of
their chorts. Their Grade 5 partners con
assist.

Reflecting & Connecting

Because the two communities under discussion are so different, yvour students will likely have
much to discuss after wotching the videos and reading the student texts. At this point you
will want them to start contemplatfing how the natural emnvironmental features of each
community have contributed to the living situation in each locotion. How do these features
contribute to the identity of each community (ie. The use of their natural environment for
food, clothing, and shelter demonstrates the self-sufficiency of the Iroqueis).
* On the back of their Community Features crgaonizer, have students write about one feature

in your OWMN community that would be interesting for tourists to leam about.




Assessment Tools

Assessment & Evaluation - Application

0O cC; Mal

Assessment of Conversation During a Knowledge Buiding Circle |

Knowledge Building Circle:

vhich show

g9

cantake [of notes

htypes o
(and yourselfi) of the |

evidence of as you recerd your note:

Mame:

' Leaming
Goal:

Success
Criteria

Debate Jot Notes: Inquiry Skills Assessment

We are learning fo
gatherinformation
from relicble
primary &
secondary sources.

| camn:

find at least
primary source of
information about
communimy
issue.

find at least 1
ondary source of
rrnation about
Unify

where
sources of
information

lknow if
have collected
encoughinformation
on my issue to
understand it well.

We are leaming to
interpret & analyse
information about
a community issue.

| can:

identity the
important
information from
Ty primary and
secondary sources

_ determineila
wariety of
viewpoints are
representedin my
sources of
information

arganize my
information clearly
on the Debate Jot
Notes organizer

We are leamning
o evaluate
evidence about |

different |
perspectives on
a

| can

make
judgments
based on the
nformation |
have gathered

___identify the
oint of view
epresented by
a source of

information

_ tokea
position about
my issue and
support it with
the evidence |

hawve gathered.




Focus on
Indigenous
Peoples

Metis in Early Canada - |

Métis Shelter

Métis people often moved from place to ploce ot
certain times of the year to where animals, especially
bison, could be found. They hunted these animals for
the food and clothing they could provide. They aka
traded these animal pelts to fur frading companies

As they fravelled from place to place to hunt and
trade, Métis people would set up fipis like those that First Nations
people had been making for years. Sometimes they traded furs
for canvas tents that they could set up sasily.

Métis people needed o live where
there were many animals to hunt, ond
where there was water to use for
drinking, washing, traveling and fishing.
Many Métis ived for much of the year
along the Red River in Manitoba. They
built wood homes on leng strips of land
near this river so thot every family could
get fo the river.

First NaTions  Metis

INu

Canada's Indigenous Peoples

Metis Culture and Language

The word Méfis means “mixed” in French. Métis people had one parent who was from a First
Nation, and the other parent was usually French. French and English men whe came to buy
the First Mations people often married indigenous women. Their children v called

Michif Word:

My mother: i mowman
My father: i pow

+ English
« Cree

My aunt: Mo tognt
My uncle: Mcon nock

+ Bungee
* Michif

Michif was o mix of French and Cree wards.
Knowing all of these languages helpe:

Métis speak to many people from other
olaces.

aunt, or cousin. Everyone in the

hight be parents, children, and perhaops o
such a difficult climate.

rked together to maoke sure the group would survive in

lds worked with each other to maoke sure that hunting would be successful. If hunting did not
ne m The Inuit needed everyone to have enc o eat so that each person could
Ehold. eved that food belonged to everyone.

oke a longuage called Inuktitut. Some words might have been a little bit
group to group.

m long ago did not have a reading and writing system. Everything they
from the stories and information from their parents and grondparents.

o listen carefully to what they were told, because they would have no books to
nation later,

hich statement is NOT true?
The Inuit believed that food belonged to everyone.
Inuit spoke a language called Inuktitut.

W
A
B.
C

ol

The Inuit had a reading and writing system.
The Inuit lived in small communities for most of the year.

JBUI0IEYIDOT o




Instruction Booklet

Instructions [0IE 1

Grade 5/6 Social Studies
Strand A: Heritage & Identity
For Use with Google Classroom

Instructions for Teachers

Teachers:
If this is vour first time purchasing a digital resource from my

Coach’s Comner store on TPT, you may appreciate some help in
assigning this unit to your students.

Please let me know if there are any issues with this resource by
emailing me directly at: coachsteachingcorner@gmail.com

This digital unit was created for use with my unit Ontario Social
Studies Grade 5/6 Strand A: Heritage and |dentity -
Ontario

The activities/lessons in this digital resource follow | Secial Studies
along with the 3-part lesson plans found there! Grade 5/6
Strand A

Heritage & Identity

How Important Was It? Determining Historical Significance
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Printable & Digital
versions are
Companion Units:

Gausta | Consequences of the Discovery of Unanim in Bkt Lok

Text: Elliot Lake, Ontadlo

e How Important Was Ii?: Determining Historical Significance
Studenit:
Event:
Stud| Fivo
Significance: Circle 2 3 4 5
— Evidence: =~
Impact Significance: Circle 2 3 5
Evidence:
Significance: Circle 2 3 4 5
Evidence:
Overall Significance to the Community: 1 2 3 4 5
Overall Significance fo the Canadian Identity: 1 2 2 4 5
Re: 52

Original
Printable
versions
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How Important Was It? Determining Historical Significance

gi\na r:lir!ofqr each criteria. Drag o bex over your rating
e o, ||
5. Extremely important l:
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Overall significance 1o the community,
Overall significance 1o the Canadion identity:

Digital
versions
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